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- The content of this volume'is an outgrowth of a conference

held on April 22 - 23, 1975-in Phi;adelphia, Pennsylvania.c Dir-
ectors of Reading frém six major Edstern urban centers presented
information oQ’exemplary reading practices and programs within

.. _their cities. Each of these persons selected a University colleague
‘who acted as an observer; at the final session the University peo-
ple reflected on the proceedings. The specific 1ntent of the
meetings was development of directions for teacher prepara ion
based upon the realities of the situations in which beglnnlnq‘;each-

. ers initiate their careers.

¢

New York City

o - - *philadelphia
N Washingtgn,

" )
Chairperson

‘Thexparticipants ipcluded the folloWiné:

. ) National Right-to-Read D1rector

Ruth Love Holloway

D.C.

School DlStrlCtS

A

“ - Anne Wright Bronner

City College of New York
+ Muriel Mandell

2

i

- George Washington Un1vers1ty
Ruth Peterson .

Atlanta
Baltimore - Dorothy R. Clayborne -
Bostgni‘ < Marie T. Hayes ' .
“ New York City - Anita Dore | -
" Philadelphia ~ Marjorie N. Farmer
SO Washington, D.C. - Nellie R. Lewis - -
. ' University
Atlanta - University of Georgia (Athens)
. Ira Aaron ,
- ’ Baltimore - Johns Hopkins - Gilbert Schlffman

Temple University - Marciene Mattleman

-
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. Additional Invited University Participants
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Rhiladelphia - " University of Pennsylvania
" Morton Botel a
. - Philadelphia . Beaver Collegé

] N Adeline Gomberg
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. Superintendent, Dr. Alonzo A. Crim and an integrated administra-

.$104,136,719. As of the 1973-74 reporting period, the ambunt ex-
- pended per pupil was $1327.75. Atlanta allocated approx1mately

_to measure achievement is the Iowa. Test of Basic Skills (ITBS) for

< o' .
The Comprehensive Instructional Program (CIP)
and
The Atlanta Right to Read Program (R2R)

)

E

Anne erght Bronner \ o ~
Readlng Director -
The Atlanta Public Schools

N

>

Background Information:

During the last three or four years the Atlanta Public Sc¢hool
System like many urban school systems has experienced a decrease
in pupil population. The White populatlon has decrea ed and the
Black populatlon has 1ncreased somewhat. / .

- e

The present pupil population is 82% Black.' We have a Black

tive and teachlng staff. The system serves a total 85,450 pupils
in 113 elementary schools, 8 middle schools and 23 /high schools.

«
.

The system is divided into four geographlcal areas designed
to facilitate curriculum and instructional’ concerns for all schools:
The areas .are staffed by resource personnel and administered by .
an Area Superintendent. The mobility index for the Atlanta ../
system is .30, with the elementary schools rea1121ng a higher ‘
bility index than hlgh schools. ‘

In the last four years of reporting, the average dally atten-
dance (ADA) has declined from 95,406 to 78,431; while the total
expendltures of' the system has jncreased from $83,855,021 to

66.2% of its total budget for 1nstructlon

Atlanta has a systemwide testing program. The 1nstrument used
grades 1 - 8. Atlanta Public Schools has traditionally measured
pupil achievement in reading accordlng to grade equivalents  scored
on standardized tests. More recently the focus has been on the

gains made from year to year by puplls on the same tests.

The Comprehen51ve Instructional Program (CIP) . o

The Comprehensive. Instructional Program was developéd to assure,
academic galn for puplls and to prov1de teachers w1th a management\\

1
o f :
. B




system for achieving this goal.

CIP was_propoged.to the Board of Education as a program- which.
would capltallze on curriculum 1mprovemen£ and teaqher in-service
tralnlng The proposal stipulated that the first year of opexatlon
would concentrate on improving the reading instruction in grades
one, two and three. The program would be designed to improve the
quality of the instruction so that every child could be assured of
the maximum progress p0551ble for partxc1pat10n in the instruc-
tional program ¢ -

The Board's approval of the program-and provision of funds
for iFs implementation resulted in a multi-faceted program, whjich
embraces five major emphases -- Diagnosis, Prescription, Sequen-
ttal DeveXopment of Skills, In-School Practice and Assistance for
Teachers. ’

Improvement of educational opportunities is the main purpose
of CIP and that purpgpse of 1mprovement is approached in three ma-
jor ways: A “

o “

N

- ~helping guarantee that-each pupil gains in the educa-

tional exchange. : .
~establishing a minimum professional floor for teachers
- through pre-sérviceé and in-service training.

—providing each school with a skilled resource person

who can help in areas where principals, teachers, or
students need assZstanée and who can either supply or

secure that assis

ance.

W .

The focus of the first year's activity for the CIP staff was
to work toward these gpals as they directly relate to the teach-
ing of reading in grades one, two and three. At the heart of
guaranteeing for each |pupil academic gains for time spent in in-
structional situations was detérmining what the needs of each
pupil .wére and providing instruction to meet those needs. &oward -
this goal, the CIP staAff, with the assistance of the reading staff °’ {
of the University of Geéorgia, developed extensive diagnostic tests
to determine individyal needs. These tests are administered to
all pupils reading on grade levels 1-3 at periodic intervals.
Test results are utilized by teachers to -develop jinstructional
programs for pupils. . :
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school daix. Spec1f1c objectives have been listed and spelled out
for teachers in terms of reading .skills. E

M .

Individual prescriptions are made and instruct§onal programs '
are set up on the basis'of the diagnostic information received.
The five step procedure for teachers is as follows:

1. Diagnose for specific strengths and weaknesses.
2, Design all learning experlences to meet needs
identified through diagriosis. Y -
¥v3¢ Define in precise terms what children are to
-~ learn, and teach to accomplish these objectives.
\\\ 4. Evaluate to find out what each child has learned.
;N\ 5. Plan next lesson on basis of this evaluation.

’CI?~tests are grouped in five sections:

\ .
. » Section "A" tests the readiness skills of auditory apd
§ visual discrimination.

-, Section "B" examPnes knowledge of letters of alphabet and
et basic sight words.

Section "C" tests for pubils' knowledge of phenics skills,
r -t ‘and the two :

'\
J S g

“D' sections are tests of comprehension.

‘ Specific sections of the test are recommended for pupils
reading on particular levels. However, teachers are not regquired
to follow these suggestions expllc1tly. Tests are machine scored
by the data processing division and results are returned to teach-
 ers within a three week period. As the program was extended into
the upper elementary grades, the Prescriptive Readihg Inventory, .
a commercially prepared crlterlon—referenced test was purchased
and is utilized to determine needs of puplls reading above 3rd
grade level. . . . 1 i
. Along with diagnostic tests to determine the students' needs,
the teachers' skills are also assessed and in-service training is
offered to work toward the teachers' developing needed competen-
cies and skllls Working thrqugh and with the reading staff. of the
University of Georgla on this in-service tralnlng, the CIP staff
also appﬁoached the second goal: that of establlshlng a mlnlmum
professional floor for teachers. Proficiency modules were developed.

- ]
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By the University staff with the assistance of the CIP staff to
be utilized in providing the in-service tralnlng .

- -~

The broficiency modules are designed to allow a person to ; .
develop proficiency in particular skills in a varlety of ways.
Modules generally include the follow1ng elements:

v ~

VEEEN .

. . s . . 3
'General (Objective , . e . .
Specific- Performance Objectives -
Pupil BeHaviors - ‘

]

Materials Available- for Use - {

Alternate Learning Routes e |

Required Additional Activities -

Suggested Related Reading

In an effort to assure gain for pupils, consideration has:
been given to providing assistance for teachers. Resource teachers,
based in the four areas, work to provide on the spot assistance
for teachers who’ request or require help. The role of these re-
source people is that of being available to help-immediately and {
on the spot-when teachers, principals, and students need help.

Using a reading instruction checklist, teachers' reading in-
struction is evaluated periodically, either by a resource teacher,
principal, another teacher or the teacher (herself/himself)- to see
if there are weak points that need strengthening or strong points
that can be capitalized upon. Proficiéncy modules are utilized
to assist teachers in strengthening areas of weaknessi

Each school staff selects the reading program that they. feel
can best meet the needs of their pupil population (seven basal
programs have been adopted for use in Atlanta schools). Schools
are end8ﬁraged to keep pupils in one specific program which will
provide a continuous sequential development of word attack and
comprehension skills at least through the lst three grades. Sup-
plementary mate€rials are made availaple at the teachers' request.
Books for free reading are a part of each glassroom library. °
School principals are knowledgeable of the reading process and
give support to teachers in their efforts to provide quality in-

structlon to pupils. N

v

The Comprehensive Instructional Program is now in its fifth
year of operation. Improvement in performance of students in
the grades affected has been evident. during past years. Following
- are excerps from a report of the 1973- 74 findings from the division
of Research and Evaluation.
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SCHOOL GAINS IN THE NATIONAL ACHIEVEMENT QUOTIENT FOR READING
1973-74 !

-

A

A

Atlanta Public Schools traditionally has medasured pupil -

achievement in reading according to‘grade=equivaleht§ scored on’~ .

standardized tests, More recently the,focus has been on the

gains made from year to year by puplls on the same .tests. Although
gains can be measured by subtractlng grade equivalent scores for
two years, they can also be the result of differepces in National
Achievement Quotients (NAQ). :

The NAQ, as described in other puBlicetions of the Research
and Evaluation Division, represents the relationship of actual
pupil performance to the national’norm. By dividing thée meard

grade equivalent of a group of pupils by the norm for their grade

level, the NAQ is obtained. s

Although the system average "indicates that pupils, generally,
lost ground in relation to national averages, there are some posi-,
tive statements that:can be dedtced from the data. Pupils who

repeated the first grade did so with very poeitive effects, mov-

ing to withan 5 NAQ points of the natjonal mean. At, the third.
grade level and above, pupils appear to perform fairly consistent-
ly-, maintaining their'NAQ's of the previous year. If the dra-
matic decline in performance at the second grade leveIiwere-remedied,
and if the performance tHereafter remained as consistent as it
appears to be from 1973 to 1974 at all other grade levels, pupils
in the Atlanta Public Schools could move conSLderany closer tq
national norms. ‘

Another way of looking at reading achievement based on nation-
ad, percentiles (ITBS) is to determine whether or not there has been

.a positive shift in the-distribution pf'pupils along some continum

of performance. 1In Qfder to adjust for the fact that fewer pupils
were tested in 1974 than were tested in 1973, the percentile data
were again computed using the percentage of pupils scoring in thé
different percentile catagories rather than the total number of .
pupils: These data are summarized in the table labelled "Com-
parison of Per Cent of. Puplls and National Percentile Rank of Read-
idg Scores (G.E.), ITBS.
v

Examination of this table- reveals that in 1973, 62 per cent
of pupils in grades one through seven scored in the lowest tenth,
percentile. In 1974: this percenthge had-decreased to 27 per cent)

[ . { . * .
' ~ 9 ' e /
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- .. a decrease by 5 percentage pOints of the number of pupils scor-

’ ing at the tenth percentile or below. On.the other hand, the .
percentage of pupils scoring in the top tenth percentile (91-100)
increased from 2 per cent to 3 per cent. ~For every grade level-

‘except the first grade, the percentage of: pupils scoring in the !
lowest tenth percentile was, lowar 'in 1974, as compared to 1973.

.. ‘This movement of pupils into higher achieving percentile - . T
N ) Tanks lS reflecteéd in the table entitled "Improvement in 1974 Over
( <1973 National Percentil Ranks in Reading, ITBS." Oyerall there.
. was a shift of dpproxima hy 6-8 per cent of the pupils from, per-
" centile categories below 50 to percentile categories abové 50.
Conclusions: | ! i
1. The percentage of pupils scoring in the -lower per- ", °
‘ centile categories (especially the lower tenth and .
. twentieth percenti;es was smaller in 1974'than in ]
1973. | ~ }
- 2. The percentage of pupils in the top percentiles in- N
creased slightly in 1974-1973. : Co
” - 3V The mean percentile rank obtained for® each grade

level increased s1gnificantly in 1974 over 1973, ‘

. . These data seem to indicate that there was a significant
improvement in. the reading achievement scores of pupils in 1974
over .1973. The\profile or distribution of pupil achievement
shifted upward. : .

}

\,’ L 4

AN ANALY§IS OF THE RATE OF INCREASE IN ACHIEVEMENT IN READI?G AND MATHEMATICS.
(1973-74 OVER 1972-73, GRADES.1 -.7) ‘ ‘
Comparisions of changes in the rates of increase in. achieve-

v ment of 1973-74 over 1972-73 (grades 1 through 7) have been based b
on the scores of standardized achievement tests. [The Metrovolitan
Achievement Test was administered April 1972; the Iowa Tests.of 51
Basic Skills was administered in'April 1973 and din May, 1974. .
The comparisions are of pupil performance in reading and 'in mathe-
matics. Further, the changes in the trends of the increase of .
achievement are examined in four ways.

1. The profile of the pattern of increase of the same

"pupils for whom test data can be matched over the
: . three year period.

b ~
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2. The increase in performagce ‘over the years of grades
R S composed of ‘mitched pupils, . .
R ' 3. The intrease in performance by grades as groups of
unmatched pupils moved up through the grades, and
*' ..41 . The dncrease in performande over the years of .each
N respectlve grade level c posed,of unmatched’ pupils. :

v
-~ ” »

~ 2 > ° ,
. ‘The flrst analy51s concerns the patterns\of growth of "the -
- . pupils for whom scores ‘gan' be. matched. over the three years. The :

matched data for reading show’ that, on an average, ‘the rate of;
1ncrease in achievement accelerated by 1 percent in 1973- 74 oder
'1972-73 for the 24, 146 pupils for whom matched scores exist. ?he—
acceleration was.8.per cent Ffor the 4,346° matched pupils in the?’ .
third grade; 1 per cent for the 4,788 pupils in, the fourth grade,
and 26 per cent for the 4, 721 puplls in the sixth grade. There

w3s a decrease in the growth rate for two groups of matched pupils:
23 per cent for 5,070 pupils in the fifth grade and. 3 per cent for
5,221 pupils ‘in the -seventh grade. Hence, in ggneral, over half of
-the 24,000 matched pupils accelerated their raté of growth in read-
ing achievement as they progressed through the grades from year to
year | - = . ‘.

™~

. 3 1

b R s « M
\ - .

ﬁmhe mathgmatlcs data show a greatef acceleratlon in achieve- _/'
menit than was shown by the read1ng data. A The accelefation in 1974
over 1973 averaged 5 per cent for the 23, 965 matched pupilg, Three

of the five grbups of puplls accelerated the same growth rate
whereas the third-grade group decreaced its growth rate by 33 per _
| cent. 1In general, approximately 20,000 of the 24,000 matched pu- /'
" pils either aé¢celerated or malntalned their respective rates of ‘
growth in mathematics. . - e

) The second comparison focuses on whether or not, over the,xears,

" the grades composed of matched pupils acdelerated their rates of "
growth in achieyement. The readlng data phow that two of the. .,/
thrée grades did increase their growth ragftes (second grade, 36 er
cent and fifth grade, 226 per cent). Th pupils in the fourth grade‘,
decreased their rates ,of growth by 7 perlcent. 1In general, the
three grades (14,204 pupils), which can)b matched, exhlblte aq
avarage accéleration of 85 per cent in their rate of growthi

reading achievement in 1974 over 1973. .0 -'VE !/1
. ‘ ;

®

, E)
. Performance in mathematlcs of matched grades (14 109 pupll%)

over the years showed a greater acceleratlon (749 per cent) thé

Y
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was shown im ¢e$d1n9>L8S'R9{~CEnt9ﬂ All three,métched grades,*'~ , ... v

accelerated thehp Yates 5T‘9rowtﬁpin mathematlcs (thlrd grade, fj‘kj.“o
1068 per cenf“"ﬁru.msh gra’det; ,5\5*8,‘93& qenty, and flfth grgdg,,__??}

‘v.—'.\ '- b ‘

oy e - ~ . {
‘per centL.,‘,:a‘ AT Wuv ,fﬁ.niﬁ,q %. n..%,‘. =l Varé\,,:cTc f*
_..(. q \.(— -— "'.‘-;‘~,_ - ° . . et e -, l’x;.l_;." .‘

The'thard type of*anéiysls~concerns-unmatched.data. ‘changes 77

- . of totai gfadg_performance ag>+the puplzg;adVanced frofh_grade to " ln.,0 -
grade. .@heyreadzng data sﬁow that_tnere mas'a 9 per cent decrease -
. in. thesrate’of growth for the 34 "112 pupryk ‘n-grad53<thx§§ through Y A
> seveh ‘in, 1994-74 as compared to the~rate~Q£;groW€h“xn~;9 2“73“““"#71<. —

-

Thfee grades decreased- eir rates QfMgrowthf ~fourth grade;le“”‘ T

A

per cént fleh grade 2§ per cent; and’ seVenth ggadé+_2§~ger cent, o f; -
Thesé three,grades had.ébout 21;000 of the 344000 ungatched puplisr" e
The nemalnlng 13,000 pyplls in grades thféé“éhdﬁsu&alncreased.the o
- R rates of growth by 3’ and’lG—per cent resoectlyely'~ é R e
L . Y vTase et e
’ " overall, grade-to-grade performance of the unmatdhed plpils’ R
in nmathematics exhibited S'decrease in the rate of growth, (8 per | )
- cent) similar to that in reading «9 per cent). Four of the flve~_g_ e
, grades shewed a decrease which ranged from 4 per cent (of the . L.
. "+ _fifth grade in 1974 over tne growth rate of the fourth grade in 1973)
to 34 per cent (of the third grede in 1974 over the growth rate of oo
the second grade in 1973). Agdeleration occurred in only one grade; .
26 per. cent af the fourth grade in 1974 over the growth of the third
grade in 1973 Hence, approx1mately 27,000 unmatched puplls de- .
creased in thelr/growth rdtes in mathematics whiTe 7 000 others 1§¥£)
- creased . . . -
’:‘: . X \f .. ‘o' , -

7 The fOUrth comparlson of changes in_growth is of unmatched . .
,puplls by grade levels from year to year throughout the three-year :
.,‘ period This comparison reveals whether or not there was accelera-, : MT

’ tlon in the growth rates in 1974 over 1973 for: each respectlve grade

» The reading data show that. there Wwas.an overall Jdecrease of 18 per

/. cent in the growth rate for the 47, 341 unmatched~puplls for whom -

' ading data exist. The growth rate rngach of thQ,seven _grades '
“was-less in:1974 than,in 1973 except £0y. the, fifth %yxade. The 7,000

i : puplls in the fifth grade 1ncreased thelt growth raté\by 218 per

G | " cent in 1974 ovér 1973. The other six grade\levels decreased their

., . growth rates. from 12 per cent in the thlrd grade to 115 ger cent in .’ %?
: the® sixth’ grade :

S _‘ : - NG TN L
‘ ' . The rate of growth in mathematics’ by grade leVels from\;b - o .

. “to year shows an aéceleration of 795 per cent in 1974 _over . 1973\\ o "
,> Four of the seven grades increased their rates of growth from 12. .

s per. cent in the flrst grade to over 5,000 per ¢ent 1n’th§'th1rd R 1
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grade.: Ehe decreasﬁ ranged f;om 26 per cent 1d the second jrade

‘-'tne thx?dsqrade Is bpdause of the negllglble 1ncrease in the rate’
y bf\quthJiﬁ J$?3 :over 1972 ‘henéeq .any- mater;ar change in the
- 5 rate.ofﬂgtdwth‘1n~1974 over 1973“would reSult in a comparatlvely
" large per éent {
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About half of the pules haye been 'in, the schbol systemn, -

and»have test data for theathree-year perlod,studled’vié
« 2, For: mat%hed‘data° . L > e
R a. Readang improvement in: l974 contlnqed at the sa&é#

. o ,5"'7"
DT e, L ratewas it was:in 1973, ‘- D= 4;w~~w_

o . '3, For grade quelﬁchanges throughout the. years for . fi,'

4

Readlng and mathematics 1mprovement exhlblted a s1gn1-

PR

'and‘749 pexr. cent,\respectlvely) - SR R

? /‘_,

. L T «For grade progre381on of unmatched«data° ;ﬁi

-

.« - . Rates of'readln ;and maﬁhematlcs ;mprovement sllghtly

-~

- 5. For- grade level performance throughout the years for
o ‘unmatéhed:data: . . - g
. .o a. Readlng 1mprovement was less In l974’than in. 1973
' ¢ b Maénematlcs improvement was- greater 1n,1974 than
\‘. «1n 1973 S . . . -

gressedvfrom grade to grade. e i

In conc&u31onn the fact 'that matched data ex1st for.only half

of the puplls 4nd1cates that approx1mately half of “the pdplls
have. been enrolled for a thfee-year period. Consequently, this
large lmmgratlon of puplls could have 51gn1f1cently hampered the
development of, con31stent growth patterns. (Note--—Con51derat%on 1s
‘ not given here to mOblllty within the school™ ‘system and its” effect
. on achlevement.) In view of this 1mm1gratlon problem, it appears.

'that the school _system 1nfmak1ng progress by preventlng the growfh

ratés from be&ng slowed more than is the case. There 1s;ev1dence

”tb 122 per.dqat In the seventh grade. The exce551ve increase in .

In summary, thls analys;s of the readlng and mathematlos growthf
rates- ;n\l974 over 1973 revealed".; f}z : P L

» i "Jl
o ;:J

B S J]

: ! )
o

C

|

|

- . - 7 . b. ‘Mathematlcs improvement was sllghtly aGCe}erated ',,u ———
C T e ‘in. 19Z§Jpvex 1973.. - et et ..

AL

-, . flcant&acéelératron in 1974--over 1973 (85 per cent . i;?7- =

v ’.“‘, ' decreased Ih 19 4-.over l973>as unmatched puplls pro- r?'

in thesg data Ehat partlcular attention given to coping with rea -
- . ing and mathematlcs problems caused by 1mm1gratlon mlght,result 1 ,
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future SLgnlflcant 1ncrease in the rates of g?bwth in reading and
mathematlcs. This seems to be a. logical conclusloh, since pupils
who have been in the school system Eor three years have rather con- '

81stently/;ncreased their acceleratlon of ach1evement 9
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) The.quht to Read Proqram

T EVE

-t

The»Atlanta P‘bllc School system was selected as one aof -the
21 great, cities to participate in “the National Right-to-Reéad effort\
.Atlanta s program has been incorporated .in the follow1ng Atlanta
Public Schools: E.A. Ware, A. F. Herndon, ‘and Fowler Street Elemen-A

tary. ’

N <

The goals and objectives of the national Right-to-Read effort
demand full community cooperatlon and part1c1pat10n in loeal -pro-
grams. As Ware‘Elementary School had been involved in the Educa-
tldnal Improvement Pro;ect since 1965, a program which also hlnges

’\ ohjeooperatlve community involvement, Ware was chosen as the im-

pact site for Right-to-Read. Success of, the program which began
in, 1971 .72 was then replicated in the two satellite schools, Hern-
aon and Luckie. (Luckie Street school was later closéd and re-
placéd by Fowler Street)

The program attempts Lo provide a ‘curriculum that will treat
each student a@ an individual, and to clearly define goals and ob-
jectIVegurelated to the students' needs as identified by the needs
assessment. Vany.ding tecnnlques have been utilized to. involve par-
ents,,p ar ;profeSSLOnals and the. community. These technlques are
unlque inastuch as' they vary from school to school," and pupil to
pupll.‘ Thﬁb the prdgram s goal is to 1ncorporate the diagnostic/
prescrﬁptlve~approach'and continue to encburage staff development.

v 5 \

Dev lopment ‘of the‘&ocal program was based on the follow1ng
\

» "

N
W\

\ B 0‘~\
' \
\A
1. Th t méasﬁrable intelligence can Pe developed or .
lmp oved‘b stimulating environmental situations.
o2, That\readlng is an “ifnportant aspect of communlcatlon

and can be\developed\and expanded throughout 1life. -

-

i
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-
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. 3. That the establishment of reading centers for remedia-

: . tiondwitl provide opportunity for diagnostic treatment,

. motiVation, observation, and growth of each individual’
student. '

" 4. That reading, a communicative skill, is closely related .
to listening, speaking; and:writing. These four phases .
of language arts are sequentially related to one another.

5.  That the reader's facility.in the use’ of language is
' . " directly related, to comprehension.
©. That the improvement of reading skills will improve the
. achievément in the content areas. '
. 7. That the extenslon of psychological, mental, social,

and emotional experlences of the students will result

in the development of.an improved c1t&zenry better pre-

pared for the future. '

1

) ' Having accepted these premlses the follow1ng ObjectheS have

; been established: \ , . .
¢ ” . N A '”‘(

?”fo provide developmental and corrective reading experiences

,. for all students enrolled in kindergarten‘through grade 7.

.
5

To foecus attentlon on raising the s1ghts of all students
" involved 1n the program.

N ‘ .
)To improve the academic achievement in the content areas of

all students as the result of increased reading proficiency.

‘)‘ . K ) i ~—— , ,

, In order’ to activate the thrée satellite schools, a six-prong ;.
approach was expedited: (1) school tone,_(2) teaching style, (3) °
curriculum, (4) demonstration, (5) in-service, and (6) community
1nvolvement which is a special feature of the program. Five par- .
ents from each community .axe employed part-time to serve as parent-

) .tutors in assisting the orofess1ohal staff in the total reading pro-
<o gram. :

To upgrade teaching'technégyes of all teachers. S .

¥,

|
|
|
\
|
|
|
‘ .
|
\
|
|
|

School tone includes the: phy31cal dspects of tHe school plant,

administrative philosophy, emotlonal mood of faculty and students
ag well as the learning env1ronment the focus on change and com-
munity involvement. 4 \ ' .

¢ . ¥
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Teaching style centers attention on diagnostic¢ procedures
of teachers individualization of instruction, evaluation and inter-

action of teachers and students in the leagnggeziyinonment, in-
cluding the phy51cal asvects of the room,]teac decorum and man-

agement.

.

’

. . .

The curriculum refers to content, subject matter, or that
which is to be taught and learned. ‘
@ .

.

Demons:ration teaching reters to observ1ng sequéntlal teach-
ing ‘of’ reading skills on a grade level for.a glven ‘number of weeks
or months.

.

) e -
In-service eduacation includes planned regular instruction on
school time. In addition,/ it includes-‘evaluation of instruction
by outside consultants, attendance at local, state, national pro-
fessional meetings and visits within the schools as well as reim-
bursing tuition to teachers and librarians for, one graduate course
in-the readirg sequence taken during the summer for credit.

+*

Community involvement encompasses hiring and: training of a
given number of community parents as part-time Parentftutors to
assist classroom teacners in providiny students with optimal learn-
ing opportunities, facilitators of learning. Also rellev1ng the
ciassroom teacher for scheduled in- serv1ce sessions. ” N

T

« To implement the procedgral,planhfng[ these activities,are

.
"\ e v . )
.

School Tone: : ] ' o L.

»

. Conferences between the Right-to-Read Program Cobrdiné;or \

-and Principals. _ ‘ \
2. Conferences with R2R Coordinator, Principals, one' Assis~ e
tant Principal, Reading Teachers, and Counselor-Lead '\
. Teachers. . ’
3. Conferencés with Area Resource Personnel. . |
4. Conferences with Area Superintendent. ' "
5. Faculty Awareness meetings. ’ :

Curriculum: N

” -

1. Achievement test scores interpreted and evaluated. f - .

.
. ' +

4
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X IOWA TESTS OF BASIC SKILLS . £ T
HERNDON
* ' , MAY, 197k
_ | V-
Reading Mathematics ° 5 — ‘Composite
Gr. Equiv. Gr. Equiv. _ ~ Gr. Equiv., .
Sr. Act. Pred. PAQ NAQ Act. Pred. PAQ NAQ Act. Pred. PAQ NAQ
1 1.9 105 1.6 . 89 N 9L
Y2 2.3 2.4 96 B 2.3 2.4 96 82 2.3 2.5 92 8
3 2.9 3.0 97 75 3.0 3.2 9% 79 3.0 3.2 9k .79 - o
L 3.4 3.5 97 T1 3 3.7 92 71 3.4 3.7 92 71 -
5 L2 L.,3 98 72 4.3 L.5 96 7. L.b 4.5 98 76 -
Average o7 81 B 9k 79 . 9k 80
A
\
. . IOWA TESTS OF BASIC SKILLS ’ ]
- WARE
’ , ) MAY, 197h . ‘
s A;L . . : . e
Reading Mathematics | "\ Composite
Gr. Equiv. \ Gr. Equiv. : Gr. Equiv.
Gr. Act. Pred. PAQ NAQ ~ Act. Pred. PAQ NAQ « Act. Pred. PAQ NAQ ,
1 2.3 128 1.7 o 1.8 100
2. 2.4 2.3 104 86 3.1 25 12h 11 3.0 2.6 115 107
3 3'8 3.0 130 103 3.5 3.1.113 92 " 3.8 3.2 119 100
L. 3.9 3.9 92 75 3.8, b.1 93 79 3.9 Li1r 95 &
5 L. L6 96 76 5.3 L8 110 91 | 4.9 4.8 . j00 84
Average 105 93 . 110" 94 . " 108 95
é
- ; :
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§ o - . o . PR
) The following charts show total pupil achievement at;ktlanta's R@R séhosfs.
« ' . . . . . ?

’ Gr. Eq?iv. = grade equivalent B ' ‘ :

N - "Act. =.ac%ual mean score by g}ade
Pred. ="mean score~that had been predicted that the grade would attain
(this is baskd on six factors such as prior achievement, socio~-

. ' economlc level, attendance, etc.).

\
PAQ = predicted achievement quotlent or per cent of predicted score

. - that’ was actually achleved

IAQ = natioual achievement quotient or per cent of national norm that
was actually achieved.

- .

]

s 7
#

’

"
v TOWA TESTS OF BASIC SKILLS \
. FOWLER
MAY, 1974
- ) 1 \
Gr. Equiv. Reading r. Equiv./Mathematics Gr. EquivComposite =
.Gr. Act. Pred. PAQ NAQ Act. Pred. PAQ NAQ Act. Pred. PAQ NAQ
o’
1 0.6 33 1.7 gl 1.3 72—
2 2.8 2.1 133100 3.0 2.4 125107 3.0 2.3 130107
3 2.9 3.2 91 76 - 2.8 3.4 "8 74 2.8 3.4 82 7L
L 3.9, 3.6 108 81 3.8 3.9 97 79 .3.9 3.8, 103 81
5 4,5 k4,2 107 78 4.5 4.5 100 78 k.3 kL.h 98 T4 5
Average 110 69 102 89

104 82 o
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In-Servige:
s . L -

1. -Paid réleased time for stdffs of Fowler Street and
., Herndon to visit Ware to observe reading program in

s

&

o

-

Y

°

,action. C e *
2. Attendance at Southeastern Reglon*IRA Conference.
3. Attendance at Atlanta University Reading Conference.
4, Attendance at local reading workshops.-

Attendance at TIRA Convention.

«

Community Involvement : '

O

e . -
%
¢ -

1. Community\ Awareness dinner.
2. Recruitmenty, hiring, and. tralnlng of parents as .
. Parent-Tutors

y ’ . ,

‘Both of these programs featuﬁ% some common practices that .
.Wa in Atlanta find very promlslng Both programs stress meeting
.needs of and assuring academlc gains for individual pupils. Both
prografs also stress extensive staff deveéopment We feel that
these two practices add strength to any educational program. We
have not found a panacea in Atlanta and we still have many. pro-
b1ems but we do feel that we have found some successful practices
to increase the readlng performance of the boys and girls in the
Atlanta Public School System. ‘ Ny

92 .
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A Prescription For Teacher Preparation In Reading Instruction
N .
Dorothy R. 'Clayborne -
Coordinator
Office of Reading and Right to Read
The Balt§more City Pubilic Schools

On March-29, 1972, the Baltimore City Public Schools officially
_became one of the twenty-one federally funded Right-to-Read Sites.
The goal was, for each site to plan the best possible program for
its needs, using the materials, information, and assistance fur-
nished by,the National Right-to-Read Office. )

- For our éurposes, ten schools were selected -- six elementary
and four secondary in accordance with the organization of our school
system at that time. Since then, the Baltimore Public School Sys-
tem has been reorganized into nine regions. Perhaps some background
information about Baltimore's school system would be beneficial at
this time. Ours is the eighth largest school system in the United
States, boasting a student population of approximately one hundred
and ninety-six thousand students in the kindergarten through grade
12 program. One hundred seventeen thousand six hundred of these
students are in. the K-6 proé}am; four thousand five hundred of .whom
are students in the six selected Right-to-Read elementary schools,
“and seventy-eight thousand four hundred are in grades 7-12. Six
thousand nine hundred eight of these students are in the secondary
"Right-to-Read schools. In addition, the school program includes

. about one thousand early admission students, those in the pre-kin-
dergarten years. The school system also operates a special education
program, adult and contlnjlng education, evening school and summer
school. !

_The work with theﬁten pilot schools began with a comprehensive
needs assessnment for each school. The assessment results provided
the basis fr which the general plan of action for the project was
developed. . '

” 7 ™~

A diagnostic-prescriptive approach to reading,was decided upon.
In desiyning our reading program, it was agreed that we would develop
an instrument that could be used to determine students' strengths -
and weaknesses in reading and that could be administered to an in-
dividual student a small group or a total class of children at one
 time. As a result of this effort, three manuals for use with the .
Right-to-Read students and staff were developed; the Cniterion

23
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Performance Assessment Manual I, Performance Objectives Manual II,
and Teaching Reading in the Content Areas Manudal III. These mat- .
erials served as the basis for oéur staff development sessions and
were piloted with the staff in the ten Right-to-Read schools.
Prior to the Baltimore School System receiving, the Right-to-
Read grant of $100,000, the Maryland State Department of Educatiop
had established reading as one of the state's educational prlorltles.
This dec151%p was based upon the national empha51s on reading in the
70's and a statewide needs assessment report from the Maryland State.
Department of Education. Simultaneously, the Superintendent of Pub-
lic Instruction for the Baltimore City Public Schools embarked on,

a systemwide effort for reading improvement. The goal for the 1973-,
74 school year of the Baltimore City Public Schools was to strength-
en the instructional program by refining the organizational struc-

. ture and operational procedures,. with the first objéctive being to
improve achievement levels in reading, writing, and mathematics..

This objective defined the-respon51b111t1es for the staff in the
Office of Reading. ’

y .

We were directed to begin the development of a systemwide plan,
in accordance with the state requests and those of the Baltimore
City Public Schools, using the model that had been developed for the
Right-to-Read féderally funded impact sites. .

our -first responsibility was to design.a plan that could be
used for disseminating information to the total staff. A pyramid
scheme was selected for this purpose and was organlzed in, the follow-
ing way. Staff development originates from the Office of Reading. '
Each region has five different teams consisting of three or more per-
sons. One of the teams, known as the Instruction and Staff Develop—
ment Team, was the recipient of the training provided by the staff
in the Office of Reading. Each school was instructed to 1dent1fy
a number of. people, usually three, to serve as the Dissemination '

Team for the local building. This group would be trained by the
Instruction and Staff Development Team and would in turn train the
staff in their schools.

Staff development for, this stystems approach, to reading‘insfruc-
tion was our next task. The plan required that the design-developed
coexist with the several already established reading programs; be
they basal or management system types. The staff development was
organized in three phases:




Phase' I - Assessment

Phase II - Classroom Management and- Instruction ‘ __—

¢
)

Phase III -~ Teaching Reading in the Content Areas

. Each phase consisted of several compenents. . Phase I on assessment,
would utilize the locally developed Criteri n Performance Assess-
ment tests (CPA) which had been piloted’ in ;he ten impact schools.
An analys1s of thid instrument had also been completed by the Offlce
" of Pupil Program Monitoring and Appraasal (Research Division) and
had reported their findings in relatlon to the validity and reli-
' ablllz§ using.,Hoyt's method for computlng the estimation of reli- -
ability for norm-referenced tests, and Livingston's cr1terlon—re— .
* férenced. reliability formula. The coefficient of validity has been
. determined by perceiving the popul&tlon tested in a manner that allow-
ed the test administered in the respective grades to ‘be defined as.

alternative forms of the same .test (lLord and Novick, 1968) .
F . < .

o

. i The criterion apd, norm-referenced value for reliability in-
dicated an.extremely high ‘consistency of performance on the tests. ’
The valldlty coeff1c1ent reflected a low—moderate but positive cor-
relation.

’

The program outlined for teacher training required an intro- o
duction of all materlals to be used in the, assessment ghase Thegﬁgf”
included a listing of the test battery recommended for each gra
"level K-12, a sample package of tests, class profile sheets
dividual proflle sheets. "Sessions were conducted to train.téachers
in administéring the t®sts; scoring them and recordipg t € results
on the class profile sheets. Information concerned w ] ‘when to
test, and how much testlng to be done was dlssemlna g}. In addition,
we suggested that the tests be admlnlstered duri ﬁthe regular read-
ing or English period. The number of tests to. Hg administered at
one setting depended on-the interest, maturltyf/needs and abilities

' of the students. This arrangement made 1t‘§oss1ble for the teacher
. to score tests administered each day and ﬁpermlne which pupils
should contlnue ‘the testlng and where thgrlnstructor could begin.

The use and 1nterpretatlon 35 the results recorded on the class_
profile sheets was also prov1ded6ép the Phase I training. Teachers
wére given instructions in how td use the-'results to determine in-

structional levels as well agé o identify specific skill needs of
students. : 5. .
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, Student individual profile sheets are used to record results
.of ‘the instructional program accomplished in terms of skills master-,
ed and those not,mastered @‘mmacode for recording test perfonmance
"ig as follows: *

¢ 3

[y

" [+] met criterion -.skill is known [ Jtest was not administered
[-] did not meet criterion - skill.[*]skill -has been taught and
; - must -be taught . .- . ! mastered
' ' When a student transfers to another class or school,’ the in= i
‘dividual profile sheet is placed in the student's cummulative fold- *» .
er to accompany him, - ' . ' .
]
- To initiate the assdssment phase of the program systemwidef . .
all teachlng staff, as well as superv1sory and resource staff'were -
to tesg¥8tudents in grades K-12 on the battery tests designated,
. cqﬁggresults on class profiles and lncorporate their findings in-

' Mtég%he already existing instructional program. This Phase I staff '
“&’tralnlng was completed in 47% of the schools at the end of the 1974’
e school year.- . : ) ‘ .

3 “' ) . , ‘ . / -~ o . - A }
In September 1974 Phase II was implemented. This phase empha- e
si'ed Classroom Management and Instruction. Components lncluded rn ‘
Phase II were Instructional Models, Group . Informal Screenlng Tests., .
for secondary content area teachers, Readablllty Fbrmulas, an intro- -
duction to Prescription Writing,, Teachlng by Objectlvés, Functional
T Reading, and Cross Referenc1ng. ' . . L ,”
‘ ' .- P i

e a,

NI e

! ’ A readinq'instructional model of integrati
~dized and non-standardized assessment measures
-workshop participants. :

N \ he ” .

4 . LI T. =
a The purpose of the model was to proV1de teachers w1th a plan s

for organizing the formal readin period in order to'“fov1de in- vy .

.structiog in those skill categories identified from the Iowa Test o

Cw of Basic Sk@iége(ITBS) as well as the Criterion Performance Assess-
) T

I bétween standar-
as presented to the
B4 . [ .

.t

ment Tests. he model, referred 'to as the 1/3/ 2/3 model suggested
that the time t aside in a school, for the readlng peraod be divid-
ed into two instructional segments. If a given readlng period is . e
sixty minutes, 1/3 or twenty minutes of the teaching time should be
devoted to instruction of skills related to the TITBS, and 2/3 6r forty
minutes devoted to the teaching of.skills identified from the Cri-- < A
terion Performance Assessment tests and other materlals T
The 1/3 part of the model -is a teacher dlrected 1nstructlonal
period with the total.class. 'The skllls for this teachlng time are .

N - ' ? 26? » . ‘r"’/
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taken from the comprehension and vocabulary sections of the ITBS ‘: .
and the functional reading goals identified Ey the State Depart- ')
ment of Education. Incidentally, the ITBS and a locally design- )
ed criterion-referenced assessment for functional reading are

_ cited as assessment tools in our state accountability law. ’ *

- Instructiomal models for the Directed Readingéikinking Activity ° w.
and Skill Development were also introduced to the teachers. '

Secondary content area teachers were provided a Group Informal
Screening Test to be used to help determine the. readlng levels of

- students on the basis of a classroom text. 3
‘"\\f Readability formulas were introduced for the purpose of deter-

. mining the readability of available materials in order that suit-
* able instructional strategies could be applied,vand to aid in the
' ¢~ selection'6f curriculum materials for students. "« »

. ' Preparing students to meet the reading demands of functioning
in soc1ety is the ultlmate goal, of incorporating functlonal read-
'research has

. ing into our existing reading program.

shown that,

gain information from varied sources,

Unfortunately,

upon entering the world of work, many of our students
were not able to comp lete and understand forms,

follow directions,
or to attain personal devel-

opment through reading.

Hence, these fivd factors became the focus

of our statewide effprt to’'give students survival reading skills..
Currigulum materials have been designed with and for students in’

klndergarten through grade 12.

Suggested teaching strategies have

Although State Department assessment will‘be

been_dlssemlnated
conducted in grades 6,

10 and 12, we have designed pre and post

evaluative instruments to correlate with each of'the sub-goals

These materlals are currently being piloted and refined in our local "
schools . :

\, ’ At the elementary level and secondary level, survival reading
activities can‘'be incorporated into'all subject areas.

Prescrlptlon writing was focused upon as a part of our diag-
nostic prescrlptlve approach to reading. We view prescrlptlon as
all of the teaching- learnlng experiences students engage in, in
order to become competent ingan identified skiXl area. Prescrip-
tions, can be developmental, remedial dr reinforcing. These #etivi-
ties can be directed or independently handled in accordance with the
students' needs, interest and abilities. It is important to men-
tion that prescriptions can be administered on a one to one basis,

\\ a group basis or a total class basis.

. " 21 - -
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In accondance w1th the develobment of presérlptlons,.the ten

‘major readlng programs belng used in our system were cross-refer-

enced w1th.our Sequential %1Stlng of Readlng Sk;lls These mater-

‘ials prov1de another set’ oﬁ ready resources for staff as they en-

deavor to. persoﬁallze 1PSLructlon for all students. .

]
l ’.

. ) .
N , v o
hl

- NS ‘. 's" :
. %As we proceeded W1£H staff development in reading, .the total .
system was also belnq 1nstructed 1n how to manage and teach by

. objectlves 'f ; P

L ‘The third and last phase of pur staff development will be com-
pleted in June, 19750 This phase deals with mini-courses offered
to all jteachers in the0school system. The mini-courses began in
FeBruary, 1975 and a“e conducted on Saturdays and evenings. Three
local ¢olleges offered‘thelr fac;rltles free and local system per-

+ sonnel and college pérsonnel in and out of .the city volunteered as
instructors. All persons who completed Phases I and II were eligible

for the mini-courses for which three credits will be.awarded upon

-cdmpletlon of the m1n1-courses.

In addltlon to the mini-courses

offered systemwide,

two hundred slxty staff members from each of

k the federally funded 1mpact s1tes were able to take graduate level

\

reading courses.

R

L~
~
-

\ ; - .
' . \ There. has been an on-going staff development program for para-

‘ ';prd?esslonals THey too have heen instructed in how to score the
Crlterlon Performance Assessment tests. In addition, they have
Peen given instruction in basic readlng skills and haw to reinforce
these skills.

Y

Similarly, volunteers have been given pre-service and in-ser-
vice training in order to supplement the formal readlng instruction
given by teachers.

-

Parents, too, have been 1nvolved in workshops on a local school
and regional basis in order to familiarize them w1th the organiza-
tion 6f our reading improvement plan and ways that,they can assist
their children in learning to read. In conjunctlon with this effort,
we have developed a slide tape presentation which shows ways that
parents can help ) !

' The staff in the Baltimore'City Public School System does not.
purport to have the ,panacea for curing all students' reading pro~ v
blems. However, we do believe that we have embarked upon a con-",
certed effort by administrators, teachers, parents volunteers ‘and

" studéfits to become totally commlzggd to ensuring .every child ‘the
right to read. & - ‘
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TherReadlng Pr0gram of the Boston Public Schools

-;- -:'L,; . ' :' - Marle T. Hayes

i - O . T Read1ng Director

) ) The Boston Public Schools
y 'f Organlzlng a newly—establlshed department of read1ng in a
. large urban school system, and being charged with the responsibility
of effecting change in the read1ng achievement of its 94,000 child-
ren is an awesome hallenge.‘ The terms, performance’ objectlves,
planned program budgeting, accountaBlllty, affective and cognitive
domains,. systems approach, humanistic education, computer-assisted
instruction, contlngency management educatlonal technology, and
1nd1v1duallzatron of imstruction cease to be abstract'catchwords ,
which one has gleaned from textbooks and suddenly assumé *a reality ',
and becqme the verbalization of esoteric concepts. School systems .
are looklng not only for understandlng of. these concepts, but also
direction in their 1mplem£ntatlon in actual programs, as theory is,
_translated into practice. That translation brings with it a degree,
of bafflement and confusion and, yes, frustration because the eduyca-
tlonal theoreticians have given us concepts that seem to be extremely
global and rather vague. Converting theory to appllcatlon ;s no more
effortless in the real world of public education than it is in any
other’ d1sc1pllne . Misjudgments are made in the process of’ trans-

formation, but they are to be expected in so equivocal a ‘process.

' In Boston, in the area of reading, the school people work very
closely with the unlverslty people. One does not defer to thé other
because each has his own store of knowledge, his ownxperceptlons,
.his own 1ns1ghts.‘ It is the sharing of these values, attitudes and
assumptlons that may lead us to better serve soc1ety and the child.

. ; 02

: The Department of Readlng of the Boston Public. School System
has benefited from this bond between university and public school.
That assoc1atlon culminated, in 1973, in the creation of an alliance
The New England Consortium for the Right-to-Read, organized to pro-
v1de to its partici ating members the intelligent leadership and
change—agent skills necessary to assure that the national goal of
the nght -to-Read program would be attained.

.
\
‘-.

R “The problem that has been documented so exten-—
"7+ + sively is clear. The \gqpintered efforts of past

. years are recognized as both assets and liabili-
.o ties in the achievement of our purpose. Assets,

7
T

v




‘by the reading program. . ‘e

w1sely, scientifically and on the basis of substantiated ana\vall N
.
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because thé‘materialé,\equipment, end prepared

reading spe¢ialists are‘present resources that

bri strengths to our qpncerned effort; liabili-

ties, because' these spllntered efforts, in many \

instances, have become se arate entitities., Uni- .. : *

fication of al@ efforts ihto -a: paster plan is needJ \

ed to provide, dontlnu;ty ﬁo\stu ents' programs." + o

(from: The Constltutlon of‘the New  England Con- o

sortium for The Ri?ht—to-Reaq v) ' ) .
To assist schools in aise551ng th ir readlng programs and so

determine areas of need, crlterla of exb lence were established

by the Consortlum Committee. \These critéria are broad statements

of condltlons that must prevalﬂylf all chlldren are to be served

-
¢

». In 1974 these criteria were‘aézpted by tﬁe School Committee of
'qu City of Boston as their cwn - the ultlmate goals of Boston's
Department of Readlng. . - "\
- '\-' .\ hY .
The Criteria of Excellence are tWegty -six st&ﬁéments delin-
eating conditions that’ should exist lf‘r adlng falIQqe is to be
eliminated from our schools and communlt e€s. They are, in essence,
the hallmark of an effective and viable r \c\dlng program It is on
the foundation which these Criteria provide.that the Department of .,
Reading of.the City of Boston has bullt the‘éﬁganlzatlon'and adminis-
tration of ‘its program. W\ L°
. -\ N, '
The Boston program is positive in its approach: Though multi-
?aceted it weaves segments such as Reading Is Fundqmental Pro-
anmitied Tutorlngg Reading Laboratories, Res urce Room$, Eclectic
‘g; oaches, Tltle ‘One Reading Progras, Programs for C 11dren with

-

Sg§c1al Needs, Reading Coordinators, Parent Worksho s,. ddle and
Senlof“High Schools Programs into the TOTAL-Reading- ogr « concep- .
tual framework. \ .Z.‘ N,

(¥
-
)

\ \

_¢ . Attempts are being made to build the Boston Reading Progr i 1

dated facts and' documented experlments instead of on 1llusory
assumptions, erroneous beliefs and personal preferences. Dat& N
gathered from a comprehensive analysis and assessment of readlnb\ .
programs and achievement in aIl schools throughout the City of > . N
Boston whiéh was published in March of 1973, just prior to the"-f A
establlshment of the Depaxntment of Reading, indicate that the %rpé
blems in thlS city school'system, as they relate t0vread1ng 1nétrhc-

[ ' N
~ L l":_ ks
4 r e o
* /s 30 ' - '
. N .
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ronl are not dissimiliar to those enumerated in reports from urban
sbhool systems across the country: excessively large percentages
of students falling below the national norm of standardized tests;
\s1gn1f1cant student mobility in Boston, over 30%;lack of coordination
of over eighty different reading programs being used throughout the
system, ineffective utilization of city-wide standardized testlng
programs in reading; demand for quality in-service education’'in read-
ing by a majority of teachers at all levels; expressed desire by
parehts and school faculty that a sklll-based _ystem-w1de reading
cunZ?culum be establlshed :

The Boston Reading Program, as it exists in its first year of
» is a skill-based system-“wide reading program. It has for

in continuous progress is the recognition that each child

e potentlal and. ability to learn; a need to develop his own

of'! learning and a right to be instructed at the particular time
he evldenpes that need and desire. The model is not an innovative

. It was 1nher¢nt in the first publicly supported schools in
erica where pupils of all ages and abilities were housed in the
rural’ one-room school, and teachers, logically,~had to group the
puplls for 1nstructlon in all subject areas.

This model Boston pioneered in pre-Revolutlonary days and rec-
ognlzes +f, in this bi-centennial year, ,as a viable and efficacious
one, and looks to its teachers as\tgimréal curriculum builders. They
are the clinicad experts in curricu ecause their daily labors
are corrylated to classroom-based data about learning and teachlng
- processeg which no one else has. Toba Claims:

1

-~

"There is.reasonable ground for believing that if
the: sequence in the curriculum development were
reverseéd -- that 1f first, teachgrs were invited
to deal with spec1f1c aspects of curriculum and

thén,. on the basis of these experiences, a,frame-
work were to be developed-curriculum development <,
- would acquire a new dynamic. " :

.

-

It is that new dynamic that the Departﬁent of Reading of the

- Bostoh Public Schools is actively engaged in activating. It is'

that dynamic which is responsible for the development and lmplemqn-
tation, embryonic though it may be, of the Boston Cont1nﬁous Pro- -
gress REadlng Program. . ‘ -

R .,
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The desire and need for a system-wide reading program has
been voiced by Boston teachers. The Department of Reading has
agknowledged the aspiration and has undertaken the task of acqui-
escence.

A reading program has three components: 1. curriculum -
what professionals think is nhecéssary for child to learn in order to
become an independent reader; Boston has it. 2. Methodolqu -
strategies for teaching what the child must learn; Boston has it.
3. Organization and Administration - what must be done to accomodate
individual differences and to guarantee that learning and not just
teaching will occur. Boston did not have the latter component on
a city-wide basis, but directors, principals and teachers are build-
ing it. The process is a slow and enervating, yet an exhilarating
and vital one.

In order to support a city-wide Continuous Progress Program
and yet allow freedom in the selection of materiail and flexibility
of approach at the bulldlng level, an instructional management sys-

tem was designed.
[ 3

The system consists, primarily, of a set of performance objec-
tives, limited in number and terminal in nature. They were built
by a group of Boston teachers in the Summer of 1974, after another
group of teachers had cross-referenced ten basal readers and had
devised a basic list of skills common to the «foci of the ten basals -
and on the basis of which the second group could initiate their work.
There is a tendency to suggest that school systems should purchase
ready-made, ' publlshed objectlves. We, in Boston, did not concur.
Input, agonlzeu though it may be, gives one a sense of partnership,
of ownershlp, andamay lead to.superior outpit. Those original ob-
jectives are now (May, 1975) being reviewed for possible revision

". by another group. of teacheqs ., Thus, the positive ripple effect is

taking place: The personal ownéEEh}p concept “is extending from
building to building throughopt the school system

The perfprimance objecblves, hav1ng been written, Criterion-
Réferenced Tegts were devised to measure the attainment of those
oﬁjectlves at two levels - Primary and Intermediate Grades (K-5)
and (6-8). These test items were later sent to a master in
psychometrigs-to réfine. Teacher-evaluation of the tests after
administraéion of them indicated that the test items really did
measure what they purported to measure. The tests are-valid mea-
sures of individual skills achievement. Some changes in the format

¢
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of the tests were requested bv teachers and other department heads
(e.g. Vision Resources, Kindergartens) and those changes, were
practical and significant, have been made ih preparation for the
second (June) test-administration.’

The most difficult aspect of Boston's instructional managel

ment system has been in the dgsign of the computerized record-keep~ 1’

ing system. It is here that one brings to the instruction model = ¢
utilized initially~in the one-room school house the technological
sophistication of the 1970's. The mobility’of the Boston ;;Zdent
requires that some jonitoring system follow and assist him,as he
proceeds through e grades. //

The system origjnally devised gave the classroom teacher an
individual prescript®¥n for each child. The teacher was thus in-
formed what skills the student had mastered, on what additional
skills the student should next work, and what instructional mat-
erials were availablgyto him in his school for the acquisition of .
those skills (books/pages specified). In addition, each teacher
wag given a class grouping report in which his/her children were
grouped according to common instructional needs. The latter proved
to be most valuable to the teacher. The former, which everyone
thought would be most beneficial, left the teachers buried under
that deluge of papér that only a computer can pour forth. Change
was demanded. '

“

. "Change" is the key word ofi the Beston program. The loose-
leaf format of the Teacher's Manual is an external manifestation of
that dictum. So, the indivudual prescription sheets have now (April)
been replaced by’éroup Prescription sheets in pamphlet form. Each
pupil recceives an Item Analysis sheet for each test he takes and
this serves to confirm his group placement. The exact resources
available to the teacher, here and now, are delineated for each
group of students, instead of for each individual ‘student.

The initial stages of implementation of'any reading program
on so expansive a scale are difficult, yet-there are side effects
and spin-offs in the program-building process that are positive
and convincing. One such effect is found in a report published in
April, 1975, in which the status of reading achievement of Boston
Public School children, as measured by the Metropolitan Achievement
Test on a city-wide basis, had been analyzed. This report, done two
years after,the original 1973 Needs Assessment, reveals rather start-
ling results as indicated by this excerpt: ' :

4 -
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"It is eﬁtremeiy significant to note that the downward:trend
in the reading achievement of Boston students, previously reported,
has been halted, and the students generally do as well or better
‘" in Vocabulary,~relative to readlng achievement. The halt in the
‘ downward trend becomes even more notable when the rising rate of
. student mobility (up 5% from the 1972-1973 school year to the 1973-
- 1974 school year) in the elementary districts is con51dered "

Could this halt, a shadow of success, not be due to the fact
that an entire school system is beginning to pull together to
build a reading program that will assist the child in féellng se-
cure and in tasting success as he moves 1nto a new environment?

t o~
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Reading Expeg&ments and Activities
in the New York City Public Schools

N .
1 . @ . +
. Anita Dore : v,
% ' . o - +™ Director ‘
‘A Bureau of English .
New York City Board of Education
Although you are all well aware of New York City's size and ‘
our cgonsiderable school population, a few statisticsymay be of
interest to help you realize the magnitude of our edagational v

system.
. . A

We have one million, one hundred thousand pupils, approximately,
and a staff of.almost 118,000 pedagogical and administrative employ-
ees of whom 72 thouéaqd are teachers and supervisors. We have akout
12. thousand paraprofessionals. We have a School Volunteer Assoc-
iatién which has over 2 thousand volunteefs working in our schools,
and in addition on a more or less regular basis, there are substitute
teacheys, student teachers, and .other personnel.

A breakdown of *the ethnic composition in New York City, shows

x that 37% of the students are Black, 23% are Puerto Rican, and 4% .
of Spanish surname, 34% are White, and 2% are Oriental. There are

many languages spoken and where students are not fluent in English,
instruction is given in the native  language: primarily Spanish, but

also French, Chinese, Greek, and Italian.

°
o~

Under the derentralized Community School District System, >
passed by the legislature in 1969, the operation and. control of -

the public schools are shared by the citywide Board of Education

and 32 community school districts. .

The high schools, however, are solely under central headqué?terg
control. The decentralized districts have local school boards of i |
nine members, elected by the residents of each district and they in l
turn select community superintendents, pnincipais, and other super- o
visory personnel. i

]

¥
>

_ There are nearly 100 high schools in New York City: academic, |
vocational, and comprehensive. There are about 20 alternative .
high schools, small schools geared'to the needs of students who |
» prefer d non-~traditional style of organization and curriculum.

- , N B
v ! : B ]

7

‘




°

.
.
P

.

‘ 33.8% of the pupils,

at the .Amsterdam News,
'ﬁor the unwed mothers;

: , ) ~ ' e
. 4.

= i , -
As one student in one of these schools wrote while an intern -
"The Alternate School is that sort of program
students with the high absenteeism; early
hlstory of passing, late history of failing; those with famlﬁy res-
ponsibilities; hlstory of cutting and those Smely bored with educa—
tion”. . :

-

The nerve,center of the Board of Education is 110 Livingston
Street in<Brooklyn'and across the street in 131 Livingston, an old.
elementary school, the subject bureaus are located here: Bureau
of English, Forelgn Languages, Social Studies, Mathemat1cs,’Sc1eﬁce
Home Economlcs, Industrial Arts, Music, Art, and so on, all part of
the Division of Educational Planning and Support. Each bureau is
stdffed with a director and assistant directors, and in some cases
supervisors- and coordinators. The subject bureaus work with prin-
cipals and assistant principals at all levels, wbrhnmore or less
directly with heads of departments in the high schools, with dis-
trict readiny coordinators, and with colleges, state and federal
educational deﬁartments and funded programs.

Reading instruction on all levels is. the responsibility of
the  Bureau of English and I as Director, glve the greater part of
my, time to this area.

4 5

v .r

Cruc1al for the readlng program is the yearly testlng program,

mandated by the New York Statﬁnleglslature for all pupils in grades )

2 through 9.

The reading tests are administered for two reasons: +first, to
rank all schools according to proportion of puplls reading at and
above grade norm,” and,. second, *to provide centrai, district, and
schnol administrators w1th objective bases for instructional, organi-
zational and personnel policy dec131ons

Some of the advantages of such a testing program are offset by
the, unfavorable publicity engendered. [The significance of the
- scores glven in grade levels is mlsuqderstood Too often the gen-
eral publlc assumes that 100% of the pupils can or sheuld be at
grade level or above. Invidious comparisons among schools are made.

Small class size and extra staff provided to schools with low read-

ing scores are, ironically, lost when the school by great effort
achieves improved scores. - . .
1974, testing results indicates that

grades 2-9, are reading at or above grade level.

(N
L]

An analysis of the April,

Co
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This figure compares favorably to other bia cities as New York
ranks third amongst the ten largest in regard to the percentage of
students reading at or above gradellevel.

.4 No citywide statlstlcs ‘are available for the high schools but .,
screening tests to determine the need for funded and tax levy re-
medial readlng classes shows a very large percentage of students
severely retarded, many, espec1ally in the Title I schools, reading
pelow 5.0, with a significant number identified as non- -readers.

Reading is the number one pribrity in all except Ehe highly
favored schools. Many schools are organized into classes on the
Teaching positions, allocation of space,
and budgets for reading materials reflect the importance of read-
ing and there is a massive search for ways to solve the reading
problems. ’ ’

Last year our office distributed a questionnaire to6 the 32
district reading coordinators wha are responsible for surveying,
training; advising on materials and programs for each of the 32
community districts. The questionnaire requested information on °
the readlng programs and materials used in each district by schools
in the elementary, intermediate and junior high schools. Data was
organized under organizational patterns, such as reading labs, mini
schools, open classroom; according to methodology, basal reader,
phonics approach, special alphabet, multi-media multilevel, language
experience, and so forth. ' Vv’ ’

In fact the results showed that there is probably no type of
program nor variety of material which ig not being used somewhere
in New York City. .
’ ]

But it is not these programs and materials, most or all of
which are undoubtedly being used in your own city's schools, but
some spegial programs being tried out experimentally in idividual
schools and classrooms which show promising results that I should
like to describe. In some casées you may note that these are similar
to programS!ln your schools for we are all eager to try out such

programs and word of them spreads quickly.

As’ you will see, many of the programs that I will describe
involve the participation of an outsidé agency. There is a kind of
partnership between the school and the museum or colleges or hos-
or commercial 1nst1tutlon which is working effectively toward

reading improvement. ‘ : .
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In District 2, in the lower part of Manhattan, there is a pro-
gram called Prevention and Remedlatlon of, Learning disabilities.
It's done with the cooperation of NYU and w1th Dr Archie Silvers,
psychlatrlst Dr. Rosa Hagan, psychologlst and a sog#al worker
woérking as a team. They work in 5 schaols in that district, and
the purpose of this program is to identify, as early as possible,
students witk disabilities. At thig time of year they are mass
testing the pupils in the kindergarten. They use a battery of tests
called SEARCH which they have prepared. The tests are administered
individually with an oral response, and they sometimes identify
Fhlldren having neurologlcal dlfflcultles. The program extends
into grades 1 and 2, and sometimes into grade 3. Students are taken
out of the classroom into a separate room, and.the work is with
individuals or in a group of two, but generally not more. The team
also work with teachers who are very carefully selected and trained
in advance by Dr. Silvers. Pupils ane givén special activities
dealing with language and memory for about 20 minutes every day.

The team constantly works with the te?chers on further training. .
The teachers work with the eMire family of the students as needed.
They use some commercial materials and some materials which they
have prepared themselves. ' They use books, toys, games, telephones,
blocks and other materrals. ) '

\ f

District 12 and District’22 are using a program which bears a
great deal of resemblance to one of your programs in Philadelphfa,
and we are sharing some of your material using television as moti-
vation. District 12's program started as a-summer funded program
in a'junior high school for students severely retarded in reading.
Special funds - -provided tapes and scripts of such television programs
as "The Story of Jane Pittman", "Brian Song"”, and others. Students ’
viewed the tapes, read and dramatized the scripts, wrote their own
reactions and also new original scripts. The program worked success-.
fully and it was carried over into the regular school program in the
fall. Students preselected their séripts'and every student had
his/her own. They preplanned w%th the staff and devised and worked
out the program's objectives and approaches. There was a three hour .
involvement period: 1 hour 15 minutes utilizing the script for '
decisions about dramatization, and l.hour and 15, minutes analy21ng
and practrc1ng the speaking roles using segments of the film for .
reference; then 30 minutes of writing exercises. There were supple—
mentary activities as well: visits to studios, interviews with -
different persons and personalltles, and so on.zﬁ

4

In one of our districts in the Bronx, District 8, puts great
emphasis on the need for developing students' self-image. Students

e 1
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a ]
who were, ot qualified for promotion from elementary schools to
junior high school because they dld not reach the required read—'
ing level were given a ‘special program. Instead of belng.he;d
back within the same elementary school, they were moved to '
alternative school housed in a church. There they are given an,
intensive program, spending a great deal “of tlme on reading activi-
ties. 'They use carefully selected materials, and for motivation .
and enrichment they go on weekly visits to the museums. They also
go twice a week to a- "Y" for swimming., The improved attitudes to-
ward school have resulted in substantially higher reading scores.

Within the same district we have an intermediate school where
a very knowledgeable assistant principal is in charge. In order to
deemphasize individual students' weaknesses and retardation, he
programs the  entire 6th grade for reading. The entire grade works
.in the reading lab setting with individualized contracts according
to diagnosed strengths and needs. Although an early advocate of
the reading lab, this assistant pr1nc1pal feels it can become steril
and he!s now enriching the program with the use of such activities
. as c¢reative dramatics and films. In the 7th and 8th grades only
those pupils who really need special attention continue in the read-
ing lab and the.othe:e concentrate on a language arts curriculum.

¢ - . - ¢ B

District 11 is concentrating on the content areas for inter-
mediate and junior high schools and has made arrangements with
Harold Herber to come down from Syracuse for teacher training, He
comes down and works with all the assistant principals in that dis—_
trict in all subject areas. He gives lectures and organized work-
shops in which Supervisors prepare materials and go over them to-
gether. Next year Dr. Herber will work with the teachers.

We have a number of programs using the arts as motivation for
reading. The Children's Art Carnival, originally developed with
the Museum of Modern Art, works with 12,000 puplls during the year.
The children are now taken to Hamilton Terrace, which is a total
environment creative workshop, and they work there in sculpture, y
painting, clothing design, sewing,photography, and other arts. Then
they return to their classroom where they have reading activities
related to what they have been doing at the Hamilton Terrace Center.
They work cn scripts,\design sets, and take notes and keep logs,
related to their -arts projects. Py - .

There are other ‘arts related projects, one at the Guggenheim
Museum and angther which'is just organized, Arts in General Educa-
tion, funded. through ‘the John D. Rockefeller III Fund.

3

. .
.
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An intermediate school uses an interdisciplinary program
where major art ,students with low reading scores are pragrammed

for 4 periods of art and 4 periods of corrective reading. They . :
work.on/VoEEBETEE?T‘tompreQEE;}on and study skills using art as o
the 'medium. .Thiébkeep journals of thelr artﬁprogects. - - .
o . ey T - g N . ‘» e

) The daily newspapers are used extensively in reading projects, )
especially the News and the Times¢ In one district tthe Times is o
delivered to 300 students in grade 6, whose reading levéls range ' .
from 2.0 up. They start reading the Times,.beginning with the
advertisements, sports, weather; and then they read some human in-

! terest stories. One of the 1nterest1ng things about this project is -
that the paper is taken home tc the parents, so that it Becomes a_-
family sharing activity. - ‘ ;

S

\Many schools make use of students aj tutors. - It has been, =
demonstratéd that the tutor generally gaiks more than the tutee. '
To help to provide adequate remedial help the tutee as well, &
JHS in BYooklyn has made interesting .use of the services of senior °

.~ citizens. Senior citizens have been recruited from local churches,
J temples, and centers. They are given some initial training by the « ’
assistant principal in charge ef English at the school and +they ot
work on a oneft&:gy% basis with students who are retarded in r&ad- "
ing! The PTA provides the senior citizens with lunch, and a para-
professional coordinator gathers materlals,-keeps attendance, and ,
renders other hejpful serylce. The senlor citizens attend addltlonal

meetings, and workshops where they gét contifiued 1nstructlon. Dr. §'
Lillie Pope, psychiatrist frqﬁrConey Isliand Hospital, addresses the
- * group periodigally. . .
We move on the hlgh schools where the Bureau of. Engllsh ha§ - L°
been workLng 1nten51vely expec1ally -this past year. N

Q

.  Five years agdo working with the funded Urban Aid and théeh
Title I programs we established the reading laboratory as a supple-
mentary class for high school seniors reading below 8 0 and there-
fore ineligible for diploma. ¥ . ”ﬁu -

- ° ’
\

These laboratories wére staffed largely by English teachers :
trained by.a corps of teacher tralners and. ‘coordinators working, i
with the Bureau of Engl}sh

. b4

(\These laboratories became, the prototype and the teachers ' '

. . helped' tp make the reading labs a nucléus to stimulate the tax .
"levy school programs. ,ﬁ ’

» - 4 S N
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When the first Right to Read Impact program was funded three

. years ago, Muriel Mandell, a teacher working in the Reading Labora-
tory at an inner city hlgh school, became the coordinator and. the

sbasic txalnlng program developed at Theodore Roosevelt High School ’

became th model R - -

® » . .

- The design of the projedt was.to use the reading lab staffed
by an experlenced teacher, as ‘the 51te for training other members
of the staff. Fundlng was , to traln and provide members of the
English department in reading- technlques by ass1gn1ng them one per-

iod of the day to the reading lab as an assist to the experienced
teacher. Gradually a cadre of tralned teachers was developed with-
in the English department The next step was moved into other con- .

“tent areas and.assign teachers of sclence,vsoc1al studies and other
subjects as assists in the reading lab. As they_became trained,
these’ teachers were able to apply readlng‘skllls in thelr other
content area classes.

. Spec1al materlals were develOped to assist the reading teacher:
Reading Laboratory for the Secondarv Schools, High Schdol Reading
Taxonomy, A Reading Manual and Taxonomy for the Social Stugges
CTlassroom, and The High School Readlng_Sampler (Copies are avail-
able from the Bureau of Engllsh‘at a small charge).

'*ths year: the Board of Higher Education concerned over the
percentage of dropouts in the Open Enrollment Pollcy asked for
assistande” from the High School®Division~ With the assistance of
the Bureau of Engllsﬁﬁand Right to Read a program was launched to

-~qmprove pupils' reading abilities, espéc1ally the mar@lnal student
.. going on to college but defﬁclent in basic skills. In October, 1974,
a 2% hour standardized réadlng test, the Iowa Silent Reading Test
was administered to 160,000 9th and 1lth grade students to identify
strengths and weaknesses in vocabulary, comprehension, rate of read-
ing, recall, - skimming and scanning, work study skills, such as
using the dlctlonary, reference books, diagyams;and graphs..
® L . P T:‘\‘.
Detailed individual profiles for each student were sent to every .

hlgh school. The 1nd1v1dual profiles also supplied the instruc- -
. tional level and 1ndependent reading levels. Parents were informed N
of.thelr children's achlevements. . o~ ﬂfﬂ%é;
¢ . ‘ ) . = T
A$ a result of the test, more students who might have gone .on -
> to .college lacking basic skills were given help in high school and ~

students with high reading scores were often identified as lacklng
a particular sklll such as skimming or work -study. . ;
s . I3)

.2 ; .
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A full scale training program ﬁor superv1sors of all subjects J
was launched by the Bureau of Eagl}sh and New York City's nght ﬁo RN
Read Project so that follow1ng the test students could be glVen "
. help . - . .

Y] N

The training_program involved: (1) mini courses.forlapproxi-‘
mately several hundred supervisors in all areas to form a .cadre of
trained personnel to give reading instruction to their teachers:
(2) special training for supervisors devoted to test orientation

1nterpretatlon and follow up: (3) 4 special manuals for teachers
and supervisors with classroom activities and practices. .

This program is_to bhe expanded next year with testing-for the ——  ~— —

_entering high school students and those not yet tested this year.

More intensive training sessions and'qourses are planned. A
TV in-service course will be prepared to be aired_in 1976-77 for
teachers and#“ﬁpervisors in secondary réading in the cohtent areas.

Like the elementary, 1ntermed1ate and junlor hlgh schools, ' the
high schools have developed a number of pr03ects worklng as part-

ners w1th an o&tslde agency or 1nst1tutlon to lmprove readlng.

——
& ¢ 7

‘There are many 'school-based courses and programs carried on

in cooperatlon with city and prlvate colleges especially 1n read-.
1ng ‘in the content areas.
» .

"7 There afe a number Of career-oriented projects, such as the..
one at Benjamin Franklin High School with Mount Sinai Hospltal where
students who are reading below grade level are being trained for,
health_ careers and use activities such’as reading charts and.casé
hlstorles to improve their skills. .The hospital gives instruction
in basic health technology. - ¢S

I ° -

i/

_ At Charles Evans Hughes, students in the Home Economics Course
. * “"maintain a nursery school within the high school, read to the ch1;d—.
3 . ren and help them w1th the alphabet

© At Boys ngh School the Civil Service League helps to prepare
~-students for civil service tests.: '
These examples selected from many show that there 1s creativity
everywhere, not just within the school.walls. Throughout our system
there is a massive search to find new and better ways to improve

. reading by 1mproved 1nstructlon, new methods, better materlals, and .
more effective motlvatlon '
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Readlng Instruction in the Philadelphia Public Schools,’
Some Promlslng Practices, with Implications for Teacher Educatlon

R Marjorie N. Farmer

S :_\ ' Director o

- S English Education

L "E- School District of Philadelphia R
e \“ et
n N -
';I. General’informatlon on the structure and orqanlzatlon of the =
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«- .57 - T TThe Philadeighia/Public Schools-Serv pproximately

266,500 children. Of these,” 155°7(0. lA) are Amegican Indian;
~164,558 (61.7%) aré plack: 12, 557,. t4. 7%) are’ §panlsh -sur-
namea“‘an& 88 48Q,(}3 2%) belong to/other racial groups.
Instructlon 18, prov1ded by appr0x1mately 13,000 teachers,
1nciud1ng 395 reading ;eacﬁers. -

.........

‘he readlng program in Phlradelphla Public Schools is
organ&zed on a prO}ect-manag/ment basis. Each of the eight
Dlstruct Superintendents has a Reading Progect Manager, who
is reépowslble for dlrectlng the planning,” organization, im-

> plementatmon, and evaluation of a-comprehensive reading pro- .

gram in. every school.. Superv1sory and c¢onsultant personnel
are a551gnéd -to each district, working under the Project
Manager's direction. . Central direction is provided by the e
— Director of English Eddcation, who reports to the Associate K
A\ Superintendent for Curriculum and Instruction. Management o,
serv1ces, supplled by the offices of Personnel, Purchasing,, -
Payr%ll 'Budgets, .and Research and Evaluation, are coordinated
through a Central -Resource Téam,‘chalred by the A$sociate ;‘;
Superintendent for Curriculum and Instruction. Ba51c fundlng
is supplied through the Operating Budget of the School Dis- &
trict of Philadelphia, heavily suppleniented in eligible scnools
by Title I funds, which are administered through the Office
of Federal Programs. A Director of Title I Reading Services:
+ has been recently a9901nted to manage this part of the pro-’
gram ) .
' _r‘, . .
Instructional leadership is provided by the staff of the .
Division of English Edu&atlon, which includes three assistant R
directors (for lower. middle, and upper grade readlng programs),
two English curriculum specialists, to support the comprehen-
sive English-communication programmnand fifteen supervisors
of languagé-arts and reading, who provide leadersHhip and sup-
port in the eight districts.

v
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i A proﬁeégg;/;rom each of two major local institutions
(Temple- University and the University off Pennsylvania) is-

undetr contract to provide certain resource and staff develop- .
In addition, both teach cer- -

ment services :to the Division.
tain of their University courses in the schools. ©

s Instruction in reading is competency—based,'using a
diagnostic-prescriptive 1nstructlonal mode.

these pr1nc1ples.
!

!

gram were published by the Division of English Education in

-

It is based on

N

[
u.'

The pr1nc1ples of readlng instruction that support thlS p;g—

P 4

System for Reading Improvement for the 70's -

(March 1970).

1.

N,

?

Reading is part of the natural sequence of language
development, which follows the pattern of llstenlng,
speaKing, reading and wrltlng.
development are interwoven and 1nterdqgfndent

Reading is a process, not a subject; therefore, it is

an integral_ part "of all content areas that use any
textual material as part of(the instructional program.
There need be no dichotomy between skills and content;
both can be taught effectlvely so long as the teacher
is not bound to "“cover the curriculum’ at the expense
pf'teaching the child.

‘interpreting the ideas rg¢presented ir/ the symbols,
synthe5121ng them with ag
new. ;deas thus gained.
Rpadlng involves a hiera¥rchy of skills developed
sequentlally, from the decoding process to the higher
level\agpects of crltlcal,comprehen51on

PN v
Unless:- there is thlnklng, whether it be at a super-
f1c1al
is no’ reading.
There is no one method,
‘Children have

...different modality preferences and strengths for

learning;
ulations in order to learn to read. In the final
analysis, it is the teéacher who makes the difference,

¥

(N

A4
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These facets -of language

[y

~

!

Reading is more than decoding; it is recomstructing and °

st experiences, and utilizing

concrete .or in- denth and abstract level, there

approach or material'that will
.meet the diverse needs of all pupils.

many require a combination of sensory stim-

i e e At kb e e e
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rather than the use of @ny particular method or ;;7
material. The teacher must therefore have acces

to a variety of techniques, materials and approaches ,
in order to be responsive to the:'individual needs of
-the students.

Eﬁach dhild is unique in his background of experience,
‘Mis level of language development, his social, ‘mental,
;ghysiological and emotional maturation; all of these

I “#ré interacting forces impinging on a child's readiness
; ﬂor reading instruction at all levels.

———‘-~4}@he—ﬁﬂderlying<ph1Losophyfts'that—the*educatton~muLt
be stildent rather than subject centered, and that the
emphasis must be on the acquisition of skills and their .
application to content, so that the student can be
independent in his search for knowledge.

9. We must produce readers who are educated as well as
(- .trained - readers who not only use the printed word
,to cope with their environment, but who.also use it .
to communicate with the past and present, to adapt
themselves for the future, and to understand themselves,
their fellow humans, and the times in which they live.

The primary teaching resource is READING: PUPIL COMPETENCIES.
with its accompanying Criterion-Referenced Tests. : she

The overall goals of the reading program are as follows: -
« ) LN
1. Students leaving school at age 16 or beyond will have
achieved minimal fupctional literacy. This means that
they will possess at least the reading skills that

enable them to:,

. Follow‘wrltten'dlrectlons and fill out forms, - §
connecte&uw1tn @ally living, such as applica=>
tions for. employment and drivers' licenses,

tax forms,amedlcal forms,  etc.

»

. """
~« Read 1nstructlonal manuals (operational and job-
connected) . . y < .
. Read newspapers, perlodlcals, and other publica-
. tions for information and personal satlsfaptlon.

- . R -
Measurement will be based on teacher appraisal of specified
curriculum outcomes.

i
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2. Reading achievemént levels of students in Philadel-
phia Puablic Schools will be generally equivalent or
superior to those of students in similar age groups
throughout the country, as indicated by:

. Improvement of individual students' test scores.

. Ah increase in the perceptage of studénts scor-
ing in the functional rg%?ing range.

Measurement will be based on performance on nationally stan-
dardized reading tests. . :

IT.

. 3. Students will make steady progress through the Reading

has generally showed an upward trend over the five years

Curriculum (Reading: Pupil Competencies) of the Phila-

delphia Publ%c Schools. .

B . A
Measurement will be based on performance Qn the Criterionf

Referenced.Tests that accompany the curriculum.

)
.

Student achievement, as measured on standardized tests,

(1970—1975) that this comprehensive effort has been under-
way . -

<

Some promising practices.

9

Field and central office Division of English_ Education
staff members have~been asked to identify instrucfional .
practices that the%?regarded as especially succezgful, in
term§qof improved levels of learner achievement. "Some of
these are outlined briefly in the accompanyingltéble.

-~
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Program title ‘and/or
description

LOWER
GRADES
(1-4)

+—
{
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Reasons for consider-
ing it successful

The comprehensive read-
ing program as in the
Kearney School.

The reading plan reflects

total participation on
part of the district,
school, teachers and
pupils, and community.
The goals are clegrly
understood and evéryone
is committed to getting
children to read.

Open classroom (yrs.l-2).

Cycling at intermediate
lev. Strong decoding
program but Pupil Como.

provide basis of instruc-

tional prodgram.
Reading Center (correc-
tive).

|
|

/icates dramatic up-
.ward movement.,
t

Implicatioits for
teacher education

Over the five years of

* the District Reading

Program, progress o.a

the California Reading
Tests (word recognition
and comprehension) in-

Teacher
urnover is at a min-
imum. Absenteeism
among the lowest in the
district.

Primary Readfing Skills
Centers for first and
second grade pupils.

Instruction is individa-

alized, based on diag-

nosis and prescription.
Teacher directed activi-
ties in specific skills
areas are reinforced by

other learning activi-
ties.
reinforcement.

Aides assist with

Research results of
second year pupils in-
dicates significant
improvement in pupil
achievement.

(
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-instructional team.

"be carried into the

.

The reading teacherx
is the key to success.
She has the complete
confidence of teach-
ers and principal,
and parents. Parent
groups are organized
to assist children
having problems -
these are, evening
meetinys held in
howmes, organized by -
reading teacher and
president of Home &
School Council. The
reading teacher her-
self feels that the
kind of support she
receives from the dis-
trict has enabled her
to "organize the-
school for reading."
The impetus provided
by the District Read-
ing Plan eunabled the
movers in the Kearney
to organize a total
reading program where
everyone (new teachers
and parents fall into
the pattern) work
together for the same
purpose. - \

The classroom teacher
who accompanies the
class to the Center
becomes part of the

This provides contin-
uous professional :
developwment for that
teacher who becomes

fawmiliar with tech-.

niques of individuali- |
zation that can also

classroom..




‘Program title and/or
description
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Reasons for consider-
ing it successful, .

A
’

ImplicationS’fof
teacher education’

GRADES
(1-4)
(Cont.)

{

A wide variety of sveci-

fic skills materials and |

literature are available.
Pupils work individually,
and in small groups aGc-
cording to pupil needs.

A first year reading Pro-
gram in School of Exgress
ive Arts, Pennypacker
School. \

Lanjuage Experience and
Literature approach com-
bined with movement.

Literature and original

writings or any exciting
piece of language.

—

Pupil achievement and
- enthusiasm for.words.
‘ The desire and .the

ability to read widely.

.~

|

v

Teachers should know:

;pr
use
‘tic

to develop and
informal diagnos:
inStruments.

How to integrate re-
sults of diagnosis
into instructionm. f

b

How to use a diagnos-
tic prescriptive pro;
gram. :

-

How to é&ite in- E
structicnal objec- |
tives.. - ‘

e s ey

T -~
How to inérease
ovportunities for
individualized

Tearning.

How to develop and |
maintain an activity-
centered classroom.

MIDDLE,

GRADES
(5-8)
(7-9)

m —— ————— . — i

Special compensatory
jwnior high school read-
ing program in District
Four. Program includes
basic decoding, %ndivi-
dualized instruction,
programmed materials.

Diagnostic, prescriptive
approach.
ion-referenced tests to
assess progress.

-

Use of criterd

Pupil achievement,
decrease in percent-!
' est quintile with
! corresponding in-
Quintile - CAT in

Junior High Schools.

| 2.. Increase in reading

in content areas,

| request of contest
area teachers for
staff development.
~ ;

48 - . ..

age of pupils in lowt

‘crease in other threé

- ——— e -

At the secondafy |
level, the success
of the program often
lies in the admin-
istrative support’
in terms of roster
commitment and com-
mitment to staff
development. '

~




Program title and/or
description

@
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Reasons for consider-
ing it successful

3 3 \ g
Implications for.
teacher education

MIDDLE
'GRADES
(5-8)
(7-9)

"High School.

Smaller classes - (17-20
7th & 8th grades) ( read-
ing in addition to En-
glish - 4 or 5 periods
week) .

BRL Program uses books
comprehension program.

. 1

Last year pupils qained'»

McGraw-Hill -Criterion-
Referenced reading pro-
gram at, Jongs Junior

A skill centers approach
bt everything is based
on pre and post testing z
of eagh skill at vatrious !
]
|

levels. Each student .
has prescription.

We have correlated in
vast amounts of materials
for practice with speci-
fic skills.

up to thre= years in
reading growth.

e e
—r—- o

UDPPER
GRADES
(9-12)

' taught by a reading spec-

|mental reading classes

The Comprehensive program
in West Phila. High
School invelves total
teacher involvenent. The
least able students are

ialist in smaller groups.
In the developmental
classes, the least able
pupils are taught in tHe
skills center, leaving
the developmental reading
teacher with fewéer pupils
In the more able develop-

teachers with studgnfs

are rostered to the tead-
ing center for demonstra-
tion and exposure -to wide
availability of materials
and new tecacher techniques

This program is chosen
because the entire
sc@Qol is.involved and

concerned about reading.,

The tenth grade, where
the greatest emphasis

is, showed most improve-
1 ment.

—_— e -——

West Phila. High
School is very much
improved. An atmds-
phere for learninzS
prevails, marked by
school wide partici-
pation and concern
for the improvement
for rezéing. Attdnd -
:Bce has improved.
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Pfggram title and/or
description
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Reasons for consider-
ing it successful

—

Implications for
teacher education

f

.l mation are emphasized

JH.I.L.L.

Gradg 12 pupils are
given help with test-
wiseness; and functional
literacy program for
least able students.
Content area teachers.-
Engylish, Science, Social
Studies - are aided by
reading coordinator.
Teachers are very cone
scious of diagnosis.
They try te teach to :he
needs of pupils. They
seek aid from rea%éng
coordinator. Ski"s are
emphasized but reading
for pleasure and infor-

also. DRTA and SQ3R are
made part of all teachers
instruction.
Materials are made availd
able to teachers based
on pupil needs and target]
group. Materials have
"been limited for parti-
cular target ponulations
based on teacher exper-
ience in using most.
effective materials.
‘Comprehensive Reading:
Gratz o
" Bartram Annex: a 10th
yrade program with
emphasis on reading
in all content areas.
y
- a vart of
comprehensive reading
program.

9

.Gratz: A bomprehensive
program offering special-

ized help to students at
varying reading abilities

H.I.L.L. - Southern;
West Phila.
Gratz. - Comprehensive
Reading Classes:
CARE - for lowest
level readers - help
via linguistics, etc.
move up-after 1 year
and next level.

REMEDIAL

CORRECTIVE - word of
Work Seminar Cowmuni-
cation Labs Superbee

3
«

——

English department
head very. cooverative
and supportive of the
reading program. Pro:
gram aims to encom-
pass needs of all stus
dents in school. A
structured, well-
organized ongoing
staff development
program is intrinsic
to whole plan.




Program title and/or
description
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Reasons for consider-
ing it successful

Implications for '
teacher education

¥

o

UPPER

GRADES
(9-12)
(Cont.)

and with varying reading
needs. Reading teachers
coordinate work with
English department,
counselors, social stu-
dies, etc. All based on
careful diagnosis and
prescriptive teaching.

Multi ethnic; eclectic
selection of material
dealing with word attack
and vocabulary devélop-
ment, all levels of com-
prehension, literacy and
job-oriented reading,

as well as college pre
materials.

Students in general have
moved upwargds. )

Acﬁievement levels gen-
erally on upward swing. |,

ANY
LEVEL

T P
A Study Skills Program
and staff development'
using the Public Address
System.

Weekly broadcasts over

the Public Address System
to individual classrooms.
Classroom teacher monitocg

Lessons by Supervisor.

Enthusiasm - not operaty

‘ing long enough to re-~
port other evidence. -

Creative use o
hardware. ,
prescriptive

ing.

%

'Y

\

Diadinostic
each-

NG

v

r




III.

Continuing Concerns. -

&

A, leflculty of acqgév1ng effective 1ntegrat10n of readlng
. 1nstruct101 with other elements of a comprehen51ve com-
munication program, and with instruction in the content

areas. : '

.

of individual pupils, the effectiveness of specific pro-
gram tomponents, and the impact of various organizational
patterns. »L

-,

f;//cbmplexity of evdluation -- on three levels: the progress

°

C. Interaction with collective bargaining units (teachers' - 1
and administrators' organizations); and with the State
Depaviment of- Education, the universities, and the
political structure, ' = -

D. Public relations: the problem of maintaining an adeguate
flow of information to the community. Establishing a
clear definition of "functional literacy" and responding
to questions about the accountability of teachers and

dministrators for levels of student achievement are
related concerns.

Elements consistently associated with_significant pupil '

achievement. _ ’

A. InstructioﬁgaAgractices ,

. ’ P

1. Focus on the core curriculum {Reading: Pupil ]
Competencies), providing for consistent and com-
prehensive reading instruction.

1

2. Relevance of instructional materials and activitie
to real-life interests of students. >

3. Us2 of non<print media (film, tapes, etc.) alowg
with printed wmaterials.

B. Staff

-
®
4

1. A highly competent, sensitive reading teacher - the . o
key to a successful building program.
, .
2. Effective sflpervisory services, providing structured,
continuing, ‘relevant staff development services.

N
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3. Volunteers, tutors, paid oaraprofe3510ﬁals, including
students.

¥

4

; " C. Management

1.. Breadth of staff, parental and communlty 1nvolve—

ment in program plannlng, 1mp1ementatlon, and

_evaluatlon. ‘ ' .

2. Informed and sensitive’ admlnlstratlve support for the
work of teachers and superv1sors.\ !

V.- Implications for Teacher Education. -

‘

A. Teachers (in. all subject areas and at all grade l%vels)
need these elements in their educatlon.
‘ 4
, 1. Training in the practice of pedagogy. Most of the
. skills of reading are essential elements in good teach—
ing of all disciplines, rather than a separate,
' sneclallzed dlsc1p11nea .

2. Tralnlng in curriculum dtvelopment as aoplled to che
individual classroom as well as to larger units.

B. Administratqors and supervisors nead, in addition to the
competencies identified for teachers, training in these
areas. '

1. Management skills related to support for reading
’ instruction.

‘2, Political skills and understandings, with special :
refefence to the importance of réading achievement
in sustaining public support of school programs;
and understanding and skill in worklng w1th the
.growing trend toward popullst control of .education.

N

A ¢

. PR S R
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R Experience Exchange: In-Service For All
’ A

: s Nellie R. Lewis . . a
State Dlrector ' . Q“
. nght -to-Read * .
T " Washington, D:C. « . <.
- " ~ ! ' > ;. o . :\'L o

o
.,

The quest for literacy in America began with a laﬁ)passed in
1627 which mandated that each town having increased, to flfty house-
,holders "shall then,”forthwith appoint off@ withdn thelr town to teach
all such children-.as shall resort to him to_rYead and write." Thus
the first tiny strand was woven in a great cable of development$ in
reading 1nstructlon embracing innumerable philosophies, metheds,
materials, changlng and grow1ng in magnitude and leadlng\many teach-
ers and scholars in search of means of maintaining adequate instruc-?\
tional experiences as our social structure increases mggnitude
and complexity.* . g @ A

. .
A4 E A “ - a
-

-

o .
As long ago as 1973, Arthur I. Gates proclaimed that rveading

instruction and materials should be adapted to meet the unique needs
of the individual students. The availability of nght to—Read funds,

in 1971, prompted us in Washington to seek new avenues toward more .

effective means of achieving the same goal Being on the threshold

of the development of criterion reference tests and diagnostic-pre-
scriptive teaching technlques, we. developed a proposal to “implement,

a program to increase teachers competence in the dlagnostlc pre-
scriptive approach to teaching reading skills. Becggse standardlzéa
tests results for the D.C. Public Schools in 1971 revealed a serious
decline in achievement in reading as measured by the CTBS, the Right-
to-Read propos#} was designed to create a model, to upgrade the achleve— .
ment level of students. Furthermore, with-a cadre of reading special-
ists (approximately 150) operating readlng centers in most ,of the
elementary and junior high schools, it became apparegt that a pre-
ventive approach may be a more viable step in the direction of reali-
zing our goal. Hence,
quartile according to the 1971 test results were chosen to part1c1—
pate_in the program with kindergarten, grades,one afd two our target™™”
population.

I

e Right-to-Read Dlagnostlc—Prescrlptlve Centefi?fcgram embrac-

ed two Yajor objectives: \ : .

>

s -

. . ‘s

1.,/ T® provide students with diagnostic-prescriptive .

seérvices and individuallzeg%solutlons to their . . e
learning -problems in readi

s \
e
. ’ .
.

the sixteen schools ranking in ghepfourth ™ - - .
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2. To provide 1Q;serv1ce training for K 1 '2nd grade teachers
*in 16 Right-to-Read schools in dlagnosﬂlc and prescrip-
tive methodology and 1mmed1ate appllcaﬁlon of solutlons
to individual difficulties in learning to read. ,\

- PROGRAM DESIGN . ‘ /\}

Py

Planning Committee:

. A K-2 teacher from each of the sixteen schools with the prin-
c:.palc serv®d as the plannlng committee to decide what experiences
would most spec1f1cally meet the needs of teachers in their service
to children. This committee met monthly in a full day's session to
assess the previous moqph's activities and to plan for t?e mohth to
come. . P ’

o

D-P Coordinators:

Two diagnostic-prescriptive teachers, based at the Diagnostic-
.Prescriptive Center ¢isited the sixteen schools on a regular ‘schedule
to coérdlnate the activities of the teachers and to assist them in
the classroom with the diagnostic-prescriptive process. The D-P
Coordinators developed instructional materials, conducted workshops
and assisted the Progect Director in the dissemination of 1nforma—
tion to, the program participants.

. Parent Advisory érohp: '
Letters of invitation were sent to parents of students in the "\ *
program seeking the involvement and support in achieving the program )
goalts. Nineteen parents’ formed an adv1sory council to:

* 1. discuss avenues of 1nvolvement in the educational
program, N R
2. advise the Project Dlrector and staff in program ' .
strategy, ~ 41// '
3. 1learn ways of promotlng reading achievement through
home activities, and .
4., delineate strategies for effective a551stance in thé

classroom.

Staff Development Activities} ) :

‘-

. ' Teachers met in teams to learn strategies for (1) diagnostic -

prescriptive teaching, (2) developing perceptual skills with young ©
.. children, and (3) promoting positive self-concepts among youngsters. f/'
? ) /

»
=
[}

[N
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v Priﬁoipals were also convened to discuss the administrators
role as instructional leader and his responsibility for the promo-
tion of reading programs in their schools. They also worked along v,

w1th their teaohers in their regular workshops learnlng strategles
for chlldren . ‘ B

LY

The siyxteen schools chose partner schools and effe¢ted an
Experlence Exchange. Each school prepared attractlve,dlsplays of
‘students' work and teachér ideas and exchanged it with the partner ;
school. The displays were placed in a conspicuous setting so that ' Ce
all the school could share. . ) : " ‘.

N
r .
[ , .k

I

Evaluation: _ _ .

The program was evaluated through a compilation and analysis of
the evaluation questionnaires which workshop participants prepared -rj
at the conclusion of each activity. The responses to the question- e %
naires 1nd1cated that each of the workshops had been a worthwhlle '”_'ﬁ

learning experlence ) . B R -
' T I
Achievement tests were admlnlstered all of the students:ih the_ h}j

program. Eighty percent of the students who remained at the ‘ent=of

“the three years had made signhificant galns‘ . _.‘g;;f' : -
. e
———— .

t ———

It is our conclusion that the most valuable features of tag~.,
Right-to-Read Dlagnostlc Prescriptive Center Program were the - unrgh TN
of principals, teachers and schools in their efforts to provide H:L

R greater reading proficiency for students. . “ﬁ -
7/ - . . \ N
The Right-to-Read ﬁlagnostlc Prescripeive ée er was made R
poss1ble through federal funds. he funding per-

) were not so fortunate, we bégan to rmulate @ prog to respond
asis, us1ﬁg ex;é@;hg resources
and operating without a budget. ] \“
' ' ;£ \ A
Having recently made our first attempt at SQQueﬁEK\g readlng
skills across the grades in behavioral terms, theéAssoc a&e Superin-
1 tendent for Instruction requested that we plan a.citywi e goordlnat-.
ed thrust in disseminating information relative éb the.value and use
of our booklet Sequential Levels of Reading Skills and its relation-
ship to the recently developed criterion reference tests.

B
5,

- Such a task required the development of a master plan 1nvolv1ng
personnel and resources from all departments 1n Instructional Serv1ces.

e . < 56
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Nlnety elght read1ng specialists (80 ‘elementary and 18 junior high),
~ twenty two language arts teachers and nine special eflucation re-
source teachers were brought together and teams of five were re-
leased to work as teacher-trainers for one full week on a rotatlng
basis in what became the Readlng Resource Laboratory

' .

Orqanlzatlon Séhedule-

ﬂ team received its orientation on Friday from the Labora-
tory staff and the team presently serving in the Laboratory. The
Eollow;ng Monday - Thursday were the days on which schools, in clus-
tters Qf ten were invited to send at least five ‘teachers to partici-
éate fh the in-service activities at the Laboratory. On Friday, the.
“team ;nteracted with the incoming team relative to their experiences
ahd cloked the term of service by consolidating the evaluation
sheefd Of ‘the teacher participants for the week and finally giving

* their own assessment of the Laboratory program model for staff devel-
opment. s .

The Reading Resource Laboratory/was located in part of a build-
ing formerly used as a furniture sgﬁre (the D.C. Public Schools held}
a lease on the entire building). ge learning centers housed attrac-
txve displays of teacher made materlals and act1v1t1es to promote
mastery of skills listed in theSthentlal Levels of Reading Skills.
Curriculum materials (textbooks,,programs, kits recommended for
approval by the Textbook Evaluation Committee, were arranged in the
”learnlng centers so that teachers could examine them and make more
méaningful decisions about the most approprLate items for their use,
in the classroom. _ : / .

. 4 [ - . '
.

Each staff development t 2am developed a program of activities
centered around the use of tHé curriculum documenzs - Seguential
Levels of Readlng Skills andfthe Prescrlptlve Test analysis.

, On Monday., Wednesday a%d Thursday of each week October 1, 1973 -

\ May 6, 1974, 5 teachers and two clusters of schools (lO)partlclpated
in workshops, sem1nars, and skill development sessions cogducted by
rotating’ teams SF readlng pecialists,'language arts teacHhers and
special educatlon resourc teachers. Tuesday was reserved for the
sahedullng of spec1al gro IPS 'in response to, principals Yrequests
for in-service ‘for their fntire faculty groups Approximately ten -
school staffsrmade such’™ requests RO : .

¢

College E nd unlversltydgroups also partlclpated 1n the Labora—
tory program oth as workshop reclplents and intgrns. Undergraduate

. < - bl
. .| . + 1 7
N . - A %
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classes seeking more  intimate knowledge of the work of the teacher
came to look and stayed to work side by side with teachers in work-
ing with children. ‘One young lady made the decision to never enter

the classroom as a teacher! J
. AV

ATTENDANCE SUMMARY

<

Personnel in Attendance : Number
Teachers i o 1143
Studénts ‘ ] 15
Reading Specialist#ﬁ ) : | 474
Cougselors . : 42
Administfaéo;s i . | . 273
Social Workers | Ng\\' ' ’ 1
Psychometrist : | — | 1
Aides ’ _ ) 271
Budget Analyst ) . | 1. )
Parents X 11
Librarians - a T 17
' Pupil Personnél ' | ‘: 3
Stu@gnt Teachers - 5;' :&é
Total :‘{‘ 2266
' Evalua;ion:

o '
Bach person who participated in the Laboratory program was
asked to evaluate his experience in terms of its usefulness to

him. The following shows the overall value of the workshops as
indicated: 3

o 2
-
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Extremely helpful 2,574
v Very helpful . ' 1,457
Generhlly helpful 529 (
Occasionally helpful : 106
3
Not helpful - 35
Recommendation of workshop |,
to colleagues:
’ i
T Yes No
‘ 4
2,012 ' 1

<
» N ,

Further, the staff development teams assessed.the week's
activity from their vantage point. Further, the team, at the end
of the week, assessed the program design as a model for citywide
staff development. Following are comments given by team leaders
relative to the four cycles of staff development held during 1973-
74. - . )

‘ .

%

ﬁix Reports Follow
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CYCLE I
)
" STRENGTHS :
.o
I
WEAKNESSES :
RECOMMENDATIONS :

~ ASSESSMENT \
- OCTGBER 1-5, 1973°
- MODEL FOR CITY-WIDE STAFF DEVELOPMENT

Provide for a team of all personncl who deal with the development
of language and communication skills to bring their expertise t&=
gether for a unified approac% to the reading problems.

Provideg opportunity for a large numRer of classroom téachers-and
school personnel to become knowledgeable about diagnostic prescriptive
techniques for the teaching of reading using the Sequential Levels as

an important tool in the Instructional Program.

b5

- /-
Dijglays materials (commercial and teacher-made) which can be used in
th¢ development of specific skills and suggests a way of keying materials

pye

sently used to the behavioral objectives in the Sequential Skills
¢

Guide. . ’
Lets teachers become more aware of all the resource. personnel available
to assist them in ‘their schools and how these persons may be used. a&

Makes interaction and exchange of ideas possible among teachers from
many schools from different areas of the city, and thus provides, in

a small way, a cross-section of the types of problems encountered city-.
wide. i

Inspires all involved to research, develop and contribute their own
ideas and materials for the benefit of themselves and others. -

-

.

Has no built-in provision for providing rcleased time for teachers to

attend sessions.

0

No materials budget was provided for making projects.

:

Provided no inputs of needs and concerns from the potential clientele
of the workshops. .

Principals should be invited and encouraged to bce workshops participants.

Teachers should be encouraged to supply teacher-made items for display in
the Center.

69
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Assessment, Cycle 2, Team 1

|
Transportability

Gfade level meetings
Bulletin Boards -

Newsletters - within the school building ‘

Sharing on an individual basis )

Newsletter from Rcading'Resource Laboratory to all reading personnel in D.C.

School System to share and prdvide information and communication rclated to

reading. ,

El{l\C ' ' ():1 | | | .

oo
¥
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CRITIQUE ABOUT THE WORD PERCEPTION WORKSHOP

DECEMBER 10-14, 1973 .

»

. , ) Team Leader- Alice S. Jones
Christine Jenifer
Araminta Bucksworth

Delores Porsey
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Critique About the Word Perception Workshop
)
December 10-14, 1973

;\ - oy a [']
I. Reactions

1. Workshop
a.Memtal .
b.Rewarding, interesting ' :
c.Encouraging ¢reativity
d.A sounding board for all participants .
e.Promoting self-confidence, self initiative and' teamwork
f. Informative, 1n:ere§t1ng
g.Helpful workshop guide booklet ’
2.Toward each other '
. a.Cohesiveness.
b.Cooperation
c.Congeniality
d.Self-directed
e.Intellectual growth
f.Strong leadership
3. loward Workshop Part1c1pants
a. Enthus%astlc -~
c.Cooperative
c.Ilmpressed with team members performance
d.Very interested
e.Concerned .about expanding more time for workshop sessions
f.Relished the relaxed atmosphere
g.Pleased with.abudance of materials
&, Toward Administrative Force .
a.Very friendly . v
b.Expert guidance . . " »
- c¢.Ea ser to heﬁp

II. Recommendations .

A. Involve more media specialists, school base teiachers, administrators and

counselors as team membef$ or workshop participants.

1]

major areas of reading skills and with the dates of the cycles on the office

. bulletin board in all the elementary and junior high schools..

. ’

C. When the new team is called, inform members to familiarize themselves with

the sequential levels of reading skills.
D. A pecrmenant pladc‘should be established as the geading Resource Laboratory.

g

’
. . v, -

3 .
B. Display large colorful posters about the Reading Resource Laboratory with the
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A. Strengths:

. 1,

¥

Diagnostic - ~ Prescription
Reading Seminar *,

. Brookland School

Washington, D.C. h_ﬁnk e

Monday, March 18, 1974 - March 23, 1974 :

Summary

I. Assessment

.

Participants carried back to their schools useful ideas and aids to

help put these ideas’ to practice.

All day sessions are very good. It allows more time for interaction,

It was organized in such a way that it took in consideration interest

of each group member.

°

B. Weaknesses:

1. More work time was needed.

. -

A
: 2. More work space waS\nQQQQQ;_§~;Ej£//
3. More materials for making things was needed. )
ey
II. The Team. Experience
. A. {'he team felt that the workshop was very rewarding because the partici-
[ ' 1
%ants were quite receptive. ) ’ %
gj .
B. phe workshop mado us aware of the importance, of cooperation,
C. %ﬁ afforded an opportunity to cxperience leadership.
¥ : ~ ' .
o L )
ERIC v U4 .
P iz 3
£




ITI. Tranportability

Q

A. Some participants are going to give workshops -at their own schools

~

based on ideas and materials from their workshop.

B. Hand-outs will be shared at grade level meexiﬁgs at some schools,

"~ '

C. Some participants will give reports on the workshop to their staff

members. ?

i

1V. Recommendations

) A. More thqe one day:is needed for planning the workshop. A

-
. . 3

B. Have a substitute list composed'of reading specialist who would be

willing to serve in case of emergency. )

, ’ A

Team
- . 1]
P. Yvonne Jones 7 .

Delores M. Marlow

) O ‘ . ' . ’ ’ . .
ERIC - = S 65, , ' '
P v : . :
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ASSESSMENT ,
" STUDY SKILLS WORKSHOP: TEAM EVALUATION 4/8, - 4/11174
TEAM LEADER: Edwina Hamby . :

TEAM MEMBERS: Verlone Dixon, Letitia Garrett, Henrietta Grant, VernaliJames
Rosa McLaurin, Marlene Bischitelli and Ada Smith.

MODEL: Interdisciplinary team approach utilizing persons from language Arts,
Reading, Special Education on Elementary and Secondary levels.

TEAM STRENGTHS: The input from everyone; size and attendance of the group;
cooperation; varied skills; backgrounds; interests and in-
dividual strengths of team members; ability to sucessfully,
utilize constructive cr1t1C1sm ab111ty to coordinate under °
pressure. . .

. ~ TEAM EXPERIENCE: We were not allowed adequate time from the beginning due to the
scheduling of an activity on our planning day. Scheduling in the
future should be so orgﬁnlied to eliminate such an occurance.

-

TRANSPORTABILITY: Sce recommendations.

@,

RECOMMENDATIONS: Allow team menibers opportunity for adequate observation of pre-
vious_ teams to assist them in planning for their cycle; in-service
training for team at.the university level (leadership, etc. );
follow-up by local school teams participants to teachers in the

)building, have hardware and software materials available for
workshops; have budget for resource laboratory to buy necessary
supplies, etc.; have resources from other disciplines suchk as 'the

. librarian, media specialists, etc. as part of the tcam; and a better

\ mixture of levels (secondary and elementary) on all teams to pro-

wvide diversity. g&
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The two programs described here merged as one with the Right-,

to-Read staff serving as the office-based personnel for- the c1ty—
“wide operatlon.

B
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«The transportability is evident this year-<as the D.C. Puﬁlic
Schools decentralized into six regions. Each 'of the regions has a
d1rector of curriculum and 'a staff development coordinator who use
the ex1et1ng,resource personnel, all of whom are a551gned to regions.

-

Presently, the D.C. Public Sghools are moving toward a’ coordln-

~ated effort in plannlng/é master design for reading using all of the

rich resources that are.uniquely avallable in our Nation's Capitol.
A similar report as thlS, in another year w;ll serve as ,a model for
states and citiés for hearly every school ‘and region has some dynamic
practices giving our students many exciting learnihg experiences.
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Much commonallty of concefn and practlce was revcaled in ﬁ&
the comments of the city” personnel. The topics merttioned most
widely were the followlng assessment of program effectlveness,

: . reading in the content areas, criterion-referenced testlng, diag-
/ nosis/prescription, competency based education and the need to
Q involve community and to traln adminlstrators. : ’

-

a . LA

° -
In the ensuing discussion many questlons rel d to the dbove 7
were rai%ed. Has the need forqbccountabllltygresCE:ed in the -
breakdown of reading into minute skills? . Cadn they be measured?
If reading is a constellation of skills,how can it be deaIt with
taxonomically in any adequate way? Does’ research and/or exper- ot
ienge indicate that a hierarchy of r€ading Skllls exists? Dogs
. the application of a "systems approach" (i. e.' management by object-
1ves) 1gnore what we know about child development? Are we stu Y-,
1ng differencés in .Jearning, styles to a sufficient degree? IS *
‘teachér behavior seems to be a crucial variable .in. Jthe teachlng/
learnlng situation, are we researchlng this field; what does the
research indicate that we mughg act upon 1n tralnlng teachers?

¢ .

v

. S &£ .
Implicit in the questions and the brief discussion session’ .o ‘
was, the search for ramlflcatlons of -these issues for teacher educa- o
tion. How to® approach Ehe field of reading 1nstruc€1_n in a me2aning-
.ful way and to consider the part that language develop: plays
is a formidable task 1n our cities with low achieving populatlons.
It was suggested that-~ motlvatlgh through the arts m;ght be a key.
%)
Malhstreamlng was another“ézOLC that ceceived" attentlon. " 1
With all types of exceptTonal '”yldren already in our schools #nd .
entering in greater numbers, we must be prepared. The barriers
between specialists in learning disabilities and 'in reading will
have to be obliterated. Professionals must work together in aLlev1—

ating restrictions and must join lay groups in worklng toward real—
istic leglslatlon.
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The invdlvement of the gémmunity was another focus. To - p
what extent should parents be included ‘in decision maklng ‘Eyniver—.
s1t1es must also, to a greater degree, use schools as labdratories .

for students and d1rectly share the respons1b111ty for educatlng ~
our illiterates. . ) . ° . - (.
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. It was not anticipated, eiféy; before, or du%xng the Confer-

LA

‘ence that answers would emerge. The purpose of the meetlng was -
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« an opportunity to sharec ideas’ and successes and to delineate |
- problems of mutual concern. Perhaps a definition of some issues
cemerqged t@at, hopefully, will be the beginning, of future dialogue

~"tamong peoplé and places. ° .

@ . : y [ ¢ .
*‘ ot ’ . * .
> : ' :

Marciene Mattiémén, Professor - -
Tgmple University :
Philadelphia; Pennsylvania

.
.
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, ‘ Marilyn Kapel, Teaching Associate
‘ ' Tghple University .
. pHiladelphia, Pennsylvaria
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